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AiSTRACT 

Teachers who have been trained to work with normal 
young children (early childhood certification) or with older 
handicapped children (Special education certification) are often 
unprepared to assume the multiple responsibilities of the teacher of 
preschool handicapped children. The pUrpose of this project was to 
address this need by implementing and maintaining a competency-based 
inservice training program within the College of Education at New 
Mexico State University (MMSU). The project's service delivery model 
was designed to reflect the state's rural^ remoteness (e.g., summer 
campus-based training with field-based academic year ** special 
problems" f611ow-up) and tricultural diversity. During the second and 
third years of thf project, 28 leadership personnel were brought to 
the NNSU campus for 5 weeks of intensive didactic and *hands-on" 
inMbrvice instruction. In-state tuition and $75-a-week traineeships 
were provided by the project* The majority of these personnel 
(representing 23 or 72% of New Memleo^'s 32 counties) are currently 
providing inservice training upon request in their own or contiguous 
counties and ea^loying project-acquired cosqpetencies in their homm 
programs. Aiiong project-supported activities were provision of a 
regional infant, toddler, and preschool education of the handicapped 
conference attendMl by 74 New Mexico preschool personnel and 
development of of m materials collection within NNSU's College of 
Education. (Author) 
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Abstract 



Teachers who have been trained to work with normal young children (early 
childhood certification) or with older handicapped children (special education 
certification) are often unprepared to assume the multiple responsibilities of 
the teacher of preschool handicapped children. The purpose of this project 
was to address this need by implementing and maintaining a competency-based 
inservice training program within the College of Education at New Mexico 
State University. The project's Service delivery model was designed to reflect 
the state's rural remoteness (e.g., summer campus-based training with field- 
based academic year "special problems" follow-up) and tricultural diversity. 

During the second and third years of the project, 28 leadership personnel 
were brought to the NMSU campus for five weeks of intensive didactic and 
""hands-on" inservice instruction. In-state tuition and $75.00 a week trainee- 
ships were provided by the project. The majority of these personnel (represen- 
ting 23 or 72X of New Mexico's 32 counties) are currently providing inservice 
training upon request in their own or contiguous counties and employing 
project-acquired competencies in their home programs. 

Among other project-supported activities were the provision of a regional 
infant, toddler and preschool education' of the handicapped conference attended 
by 74 New Mexico preschool personnel (third year only) and the development of 
the Early Childhood Education of the Handicapped Materials CoUect'fon wfthin 
NMSU's College of Education. The collection is accessible to local educators/ 
preservice students, and former project trainees relative to their ongoing 
inservice training efforts. 
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Final Report: Competency-Based 
Inservice Training for Personnel Serving 
Handicapped Preschoolers: A Trlcultural Approach 

1.0 Introduction • 
^ As. Karnes (1975) has pointed out, teachers who have been trained to 
work wifti normal children (early childhood certification) or with older handi- 
capped children (special education certification) are often unprepared to 
assume the multiple responsibilities of the teacher of preschool handicapped 
children. Such a teacher "is often a diagnostician, curriculum developer, 
manager and team leader, parent worker, trainer of volunteers and paraprofes- 
slonals, and public relations expert" (p. 81). In addition, this individual 
Is also a teacher of a urvique population of children (Hiroshoren & Umansky, 
1977). 

•Prfor to the 1979-1980 academic year, few (if any) formal, on-goin^ 
mechanisms existed for the delivery of Inservice training for personnel serving 
New Mexico's preschool aged (0-6) handicapped population. Therefore, 
project described in this report was proposed to the Bureau of Educatii 
the Handicapped - Handicapped Personnel Preparation (BEH-HPP) in Octob 
The original intent of the proposed project was to meet the needs of New Mexi 
personnel serving preschool -aged handicapped children via a three-pronged 
approached described in Figure 1. Subsequent budget negotiations resulted 
in elimination of (a) the field-based/on-site training component, (b) the 
• Associate Director position, and (c) the Inservice Facilitator-Trainer positi 
After eliminating these positions and developing a more detailed evaluation 
plan, the Project Director was notified of the grant award on May 14; >979. 

After elimination of the field-based training subcomponent, the project 
target population consisted entirely of a cadre of leadership personnel 

\ 
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Figure 1, The Rural-Remote Service Delivery Model 
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recruited from New Mexico's 32 counties who (a) received inservice training 
in five-week sunroer sessions in 1980^and 1981 at New Mexico State University 
(NMSU) in Las Cruces, and (b) performed optional follow-up field-based studies. . 
Selection of trainees was partially based upon the expressed willingness of 
the trainees (see^^docjiment in Appendix A) to provide local inservice training 
(i.e., field-based studies) .beyond the life of the present project. 

Jhe tricultural thrust (see Figure 2) of the project was retai^ned comen- 
surate with demographics of the Southwestern region. However, the "school - 
specific" emphasis described in the original proposal was altered significantly 
due to the necessary elimination of the on-site training component. Guest 
lectures/workshops and inclusion of appropriate tril ingual/tricul tural materials 
in the Project Materials; Collection constituted this thrust during the life 
of the project 4 

The project also retained its competency-based training approach (see. 
Figure 3). Needs assessment "aata gathering and trainee record -keeping was 
facilitated via the Student Competency Checklist (Stile, 1978). A 1982 revision 
of this document (see excerpt from original document in Appendix B) is now 
being completed and will be used in AY 1982-83 inservice training efforts and 
subsequently submitted for inclusion in the ERIC system. 

2 jO Procedures 

Figure 4 graphically describes the seven major steps involved in the 
project -developed university- based inservice training model. These steps are 
also described in narrative form in subsections 2.1—2.7 below. Subsections 
2^—2.15 describe major project tasks which supported/complemented the 
inservite training efforts. 




Figure 2. trlculturnl Education Model 
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2.1 Establishment of traineeships . Trainee in-state tuition and stipend 
dollar amounts were established with reference to Sections 121f.42 and 121f.50 
of the Code of Federal Regulations (1978) . The traineeships consisted of a 
$75.00-a-week stipend for living expenses plus paid in-state tuition for 

six graduate credit hours. 

2.2 Information dissemination/recruitment . The bulk of the summer 
trainee recruitment efforts were carried out via project-developed brochures 
and posters (see Appendix C). During each of the two project recruitment 
efforts, 1,000 brochures and 200 posters were distributed (i.e., posted), 
hand-delivered, and/or mailed) to potential trainees through such agencies 

as New Mexico's 89 local school districts, state-operated residential schools, 
local offices of the Division of Family Services, and Head Start programs. 
Additional information dissemination and/or recruitment efforts included 
personal contact at professional conferences and state-wide news releases 
(See Appendix D) . 

2.3 Selection of trainees . A project advisory board consisting of a 
parent of a handicapped child, the director of the local community-based 
infant and preschool programs for the handicapped (Open Door^), the director 
of the NMSU Office of Indian Affairs, a professor of speech pathology, and 

a professor of educational administration assisted the project staff in , 
the trainee selection process. Trainees were selected on the basis of the 
following four criteria: 

^Open Door, Inc., is a local community-based program which operates replica- 
tion sites for the University of Wyoming's Infant Stimulation Program <WISP) 
and the University of .Illinois' Precise Early Education for Children with 
Handicaps (PEECH) program. These programs are housed within the NMSU 
College of Education and provide practicum experiences for summer trainees. 
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(1) Current employment in a preschool program serving! handicapped 
children. 

(2) Acceptance by the NMSU Graduate School . 

(3) Signed agreement to provide service in the home county or region 
(e.g., community screening). 

(4) Stated need for training. 

Table 1 presents recruitment and selection data for the summer 1980 campus- 
based inservice training efforts (NMSU). 

Table 1 . * 

Recruitment anjl Selection Data: First Wave of Trainees 



Mailings 


N of 
Fonnal 
Applications 
Recei ved 


N of 
Candidate 
Pool 


. .N of 
T980 
Trainees 


N of Counties 
l^epresented by 
Trainees/Cadre of 
Trainers 


1 ,000 posters 




32 


14 


14 


200 posters 

;aiL 








If 



2.4 Needs assessment . Immediately upon selection, trainees were provided 
with a short-form needs' assessment instrument (see Appendix E). This form 
provided the project staff with perceived training needs within the project's 
seven major curricular areas. For example, the spring 1980 needs assessment 
led to the inclusion of ^ession on grantsmanship and a greater emphasis 

upon parent involvement than had been originally planned. 

2.5 nPWPln pment of coursework . The summer coursework was developed around 
<;tnHP,vt romoetencv Checklist (1978). The three-hour lecture class 

(SPED/ECED 550) and three-hour practicum (SPED 501) provided knowledge and 
skills within the following seven broad areas of competency (see Appendix f 
for excerpt from NMSU 1981-82 Graduate Bulletin): 
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(1) The development and use of an individualized educational program 
(lEP). 

(2) Curriculum planning. 

(3) The developmental tasks approach. 

(4) Classroom/ instructional management. ^ 

(5) Behavior management • ^ 

(6) Instructional materials. 

, (7) Miscellaneous background information/skills (e.g., grantsmanship. 
identification and reporting of child abuse, bilingual/bicultural 
considerations, etc.). 

2.6 Training . Campus-based inservice training was delivered during two 
five-week summer sessions (1980 and 1981). *It is estimated that (including 
outside assignments), the number of training hours equaled 20Q. The total 

4 

hours may be broken down as follows: 

(1) In-class lectures/workshps (two hours daily for five weeks = 50 hours) 
(see Appendix G for excerpt from course syllabus). 

(2) "Hands-on" experience in PEECH/WISP programs (two hours daily for 
five weeks = 50 hours). 

(3) Outside assignments (e.g., abstracts over very recent professional 
literature, etc.)(four hours daily for five weeks = 100 hours). 

2.7 Evaluation . The Discrepancy Evaluation Model (DEM) (Yavorsky, 1976) 
was employed to carry out evaluation of the total project. The "Results" 
section (4.0) below will present evaluation data relative to the major out- 
comes of the project. 

As described graphically in Figure 4, these findings were used for revision 
purposes in subsequent years. Section 3.0 below will describe the Discrepancy 
Evaluation Model (OEM) as implemented in the present project. 

2.8 Staffing , A permanent Project Secretary I and Graduate Assistant II 
(see Appendix H) served the project beginning June 1, 1979^ and September 1» 
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1979, respectively. Appendix" I contains vitae from key project staff and 
consultants. 

2.9 First continuation proposal (AY 1980-1981) . The first continuation 
proposal was developed and subsequently submitted to HPP on September 17, 1979 
(three months after project start-up on June 1, 1979). The Project Director 
was notified of the grant award on February 3, 1980. 

2.10 Second continuation proposal (AY 1981-1982) . The second continuation 
proposal was developed and subsequently submitted to HPP^n October 17, 1980. 
The Project Director was notified of the grant award on February 11, 1981. 

2.11 Development of the Preschool Handicapped Materials C ollection. A 
Preschool Handicapped Materials Collection has been established in the NMSU 
College of Education's Learning Resource Center (LRC) with funds provided by 
the project. The major target population for this collection consists of the 
summer trainees/cadre of trainers. Checkout procedures also all^w limited 
access to the local PEECH and WISP replication site staff and NMSU undergraduate 
and graduate students,. *Appendix J contains an excer'pt from the project's 
annotated instructional mal^erials bibliography which was completed during the 
Spring, 1981 semester arrd Jubs^uently distributed to the summer trainees/ 
cadre of trainers. The collection presently includes materials in the following 

11 areas: 

1. Program Administr^HtTi on ^ 

2. Assessment and Screening . " ; 

3. Behavior Modification 

4. Bilingual/Multicultural Education 
5.. Child Abuse/Neglect 

6. Infant/Toddler Curriculum 
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7. Media 

8. Parenting/ Parent Training 

9. Special Education/Early Childhood Curriculum 

10. Early Childhood - Handicapped Texts 

11 . Vision and Hearing 

2.12 Project supplemental bibliography . A bibliography containing 
references to relevant journal articles, conference papers and other, available 
materials was developed and distributed to trainees/cadre of trainers as 

a supplement to an earlier bibliography prepared at the University of Wj||ning 
by the project di recto r-^ Appendix K contains an excerpt from the Suppl anental 

il 

Bibliography . 

2.13 Preparation of summer training materials . All materials to be used 
in the summer training efforts were prepared/revised prior to May 31, 1980 
and 1981. These materials included the syllabus (Appendix 6) and Suppl emental 
Bibl iography (Appendix K), 

2.14 Regional conference . The project staff organized and conducted a 
regional "mini -conference" on infant/toddler/preschool education of the handi- 
capped which was held In conjunction with the Spring New Mexico Federation/ 
Council for Exceptional ChildreniNMF/CEC) meeting in Las Cruces, March 26-27, 
1982. The "mini -conference" was attended by 74 early childhood/special educa- 
tion personnel who received 1.6 C.E.U.s for their participation. Appendix L 
contains a "mini-conference" schedule. 

2.15 Conference Presentations . Papers relat^ig to the present project 
were formally presented at the following three conferences during the life 
of the project: 
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1. Fifty-ninth Annual International CEC Conference. New York. N^^^ 
April 14. 1981 (paper edited by Kibler. Robert E. and published 
by ERIC. ED 210-845). 

2. First Annual Texas Tech University Research In J^t ion Conference 
Lubbock. Texas. April 2. 1982. (paper submitted to ERIC system for 
possible publication). 

Sixtieth Annual International CEC Conference. "0"Ston.TX. April . 
19. 1981 (paper submitted to ERIC for possible publication). 

3.0 Evaluation Model ^ 

The Discrepancy Evaluation Model (DEM) bf Malcolm Provus (Yavorsky. 1976) 
is designed to generate^ Information relative to program Improvement and assess- 
ment. By comparing program performance with projected goals. DEM Identifies 
^any dlfferenc^lscrepancy) which exists between what is and what should be.' 
The "Program Desl\n" (which details expected Inputs, processes and outputs) 
becomes the standard excellence (what should be) against which program perfor- 
mance Is subsequently compared. To the extent that a ^Iven program reaches 
or surpasses tls specified desirable outputs, the program may be judged 
successful . 

Table 2 outlines the project "Evaluation Plan" that was included in the 
second continuation prx,posal . .The plan follows the DEM convention in that 
it first specifies the evaluation question being addressed, then identifies 
instruments to be used, cites their developmental status, and projects the 
date on which the information will be available. 

Relevant to the project's evaluation plan (Tabled), instruments were 
developed by the project staff to ascertain (a) the immediate impact of the 
training, (b) the relevance of program content to Job requirements, and (0 
transfer of competencies from the training environment to work environment. 
In evaluating the relevance Of program content, for example, six months after 
the completion of training. former trainees were asked vYa questionnaires 
and/or Interview guides whether they felt they were now meeting the needs 
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of their preschool hearing impaired students. As Smith and Corbett (1976) 
have suggested, this type of comparison (or discrepancy analysis) can indicate 
(a) competencies taught but used infrequently, (b\ critical competencies not 
included in the training, and (c) the percentage of trainees who have applied 
(most)' program competencies to their jobs. 

4.0 Resul ts 

'Table 3 (the "Program Design") describes major evaluation questions 
according to DEM convention. In DEM, data gathering for revision purposes 
is simply a matter of determining' whether a discrepancy exists between what 
is (achievement) and what should be (outputs). Results are presented in eight 
subsections which relate to the outputs listed in the last column of Table 3 
for each of the two waves of trainees. / 
4.1 Trainee wave No. 1 (AY 1979-80; AY 1980-81). 

1. DEM output 1 (results) . Subsequent td budget negotiations with 
the funding agency, the number of summer traineeships was reduced from the 
originally proposed 16 to 14. Recruitment and screening efforts led ulti- 
mately to the selection of 14 trainees by the Project Advisory Board. The 
desired output was achieved since (a) 100% of the trainees were selected on 
the basis of previously stated criteria, and (b) the trainees represented 14 
separate counties (see Appendix M). 

2. DEM output 2 (results) . Summer trainees evaluated in the train- 
ing on a weekly basis using a five point Likert Scale. Trainees were asked 
.to rate each weekly unit (i.e., five days) of training in the following five 
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Evaluation Plan, AY 1981-1982 



Evaluation Qveatlon ( 5.1) 



Deal^n 

R eforencis (5.2) 
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Table 3 

Progroin Design, AY: 1980-1981; ' AY; 1981-82 



Inputs 



Prcrcess 



Outputs 



!• Project Advisory Board 

!{^' Project review of recent legisla- 
tive nandatea/atate rules regu- 
lations/applied research data for 
purposes of revising Student 
CoBipetency Checklist , etc. 

3. Project trainees' feedback via 
Student CSpmpetency Checklist . 



1. Summer Institute: competency-based 
training for teachers of preschool 
handicapped children (five-week class- 
room instruccion) . 

2. Summer Laboratory: four-week "hancls-on'* 
training to NMSU's preschool handicapped 
summer program, 

3. Fiel4-bassfl special problems follow-up. 



\ 



1. At lea«t 14 trainees (representing 
.14 of New Hexico*s 32 counties) 

selected on the basis of project 
eligibility criteria as outlined in 
recruitment brochure. 

2. At least 80% oi the trainees rate 
training program at 80% (level four 
on a fiv^point Likert Scale) over 
all elements of aach training ses- 
sion. (80/80 criterion) ^ 

3. At least* 80% of campus-based trainees 
score 80% or better on all objective- 
referenced tests in seven broad areas 
of training. (80/80 criterion) 

A. Project staff will observe Improve- ^ 
ment in trainees* skillSevels as 
they interact with preschool handi- 
capped children in a laboratory 
situation. (80% will reach criterion 
on 80% of areas on practlcum obser- 
vation Instrument) 
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Table 3 (cont.) 
Progrom Design, AY:- 1980-1981 



Inputs 


Process 


Oucpucs 




• 


S« At least 80X of trainees contract to 

do Collow--up> special atudy in at least 

if 

one of the aev>n broad competency areas 
6. At least 80Z of preschool students 
achieve objectivea in at least two 
areaa as identified on laboratory ICP'a 
7« At leaat 807 of the trainees will pro- 
vide inaervice training to their home 
programs and/or aervice to their own 
or cantiguoua countiea. These act!- 

vitloa will be based upon the Rummer 

2 ^ 

inMArvlf*A trainino orocracn* 
8. At least 80% of the traineca will 
directly apply the NMSU competencies 
in their own programa. 

Outputs 7 and 8 were added based on feed* 
back from the external evaluator prior 
to summer 1980 training* 
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1. overall degree of interest (1-5) 

2. overall value (1-5) . ' . , ^ . , /^ c\ 

3. overall information of the audiovisual materials (i-b) 

4. informational value of handouts (1-5) 

5. degree to which the training provided a better basis 
I for working with handicapped preschoolers (1-5) 

Based upon the trainees' ratings over the above five areas of concern, the 
program successfully achieved the desired output. Trainee ratings surpasse(j 
the BOX criterion for four of the five weeks (80% of the sessions). These 
data are presented graphically in Figure 5. 

3. DEM output 3 (results) . This output was concerned with the 
levels at which the 14 trainees scored on an objective-referenced posttest 
over the seven broad aireas of competency described at the beginning of this 
paper. Figure 6 reveals that 100% of the trainees scored 80% or better on 
the posttest, thus achieving the desired output. Furthermore, 79% of the 
trainees scored 90% or better and trainee number ten achieved the 100% level. 

Since the same objective-referenced, test was administered to all 14 
trainees on a pretest basis, it was also pksible to evaluate output 3 re- 
lative to gain scores. Ficjure 6 graphically Indicates that 100% of the 
scores improved on the second administration. 

Another check on the pretest-posttest gain would be to employ a one-group 
pretest-posttest (Borg & Gall, 1974) and to compare the pretest and posttest 
means for statistical significance, using a t-test for correlated means. The 
obtained t value of 15.66 for 13 degrees of freedom (13 d^) was statistically 
significant beyond the .001 level or probability (£ <.001). As Borg and Gall 
(1974) have pointed out, the one-group pretest-posttest design is appropriate 
when (as in the present project's five-week inservice training) the interval 
between the pretest and posttest is relatively short, thus minimizing threats 
to internal validity such as history and education and maturation^ 
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Figure 5 . Ratings by Trainees of Weekly Units of Work 
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Figure 6. PERCErfTAGE of Accurate Responses by Trainees on OwEaiVE- 
Referenced Pre and Posttests 
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4. DEM Output 4 (results) . The project staff and practicum 
persortnel were unable to agree upon a valid and reliable observation instru- 
ment prior to the beginning of the summer 1980 inservice training and, 
therefore, this output was not measured. An observatioir instrflment was 

^adopted/developed prior to the summer 1981 training session and data regarding 
this output is reported below for the second wave of trainees (see Appendix N) . 

5. DEM Output 5 (results) . Twelve of 14 (86%) students con- 
tracted (i.e., presented approved proposals) to do a follow-up special study 
in their home programs within the seven broad areas of training. To date, 
however, only six (43X) of these studies have been completed. Thus, although 
the stated criterion has already been surpassed, some proposed projects have 
not yet beert initiated. | . 

6. DEM output 6 (results) . Each SPED 501 practicum participant . 
was assigned at least one objective in each of two areas of the curriculum 
(e.g.. language and fine motor) for their five weeks of individualized in- 
struction with the PEECH and WISP students. Figure 7 indicates that the 

80% criterion level was again surpassed (i.e.. 86% of the students achieved 
objectives from the PEECH and WISP practicum lEP's in at least two areas 

of the curriculum). 

- 7. DEM output 7 (results) . Consumer output via a telephone survey^ 
and subsequent written correspondence with summer 1980 trainees indicated 
that 12 of 14 (86%) had provided inservice training and/or other types of 
service (e.g.. conmunity workshops, screenings) in their home or continguous 
counties . 

8. DEM output 8 (results) . As with the previous output, no graphic 
display -was developed for output 8. Data collected via a telephone survey 
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^ Figure 7. Percentage of Objectives Acccmplished 
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indicated that 12 of 14 (86X) trainees haA applied, the NMSU inservice compe- 
tencies in their own programs. 

In summary, the stated criteria for six of the eight outputs were 
obtained or surpassed during the first 22 months of the project. Output 4 
was not measured for the first wave of trainees due to lack of a satisfactory 
observation instrument. 

4.2 Trainee wa ve No. 2 (AY 1980-81; AY 1981-82). Again, the DEM coven- 
tion was used to gather data addressing the major evaluation questions in the 

last colunm of table 3. The results presented below are based oil evaluation 

\ 

data that has been analyzed by the project's outside evaluator relative to 
recruitment, training, and follow-up for the second wave of trainees. 

1. DEM output 1 (results) . As described above, budget negotiations 
resulted in a reduction in the number of summer traineeships from 16 to 14 
(or 28 of 32 counties covered). The first wave of trainees (AY: 1979-80; 
1980-81) consisted of 14 trainees representing 14 coufities and were selected 
by the Project Advisory Board relative to project eligibility criteria 
However, only pine of the 14 members of the second wave of trainees (agaii 
selected by the Project Advisory Board) represented new counties. Thus 
output 1 was only partially met for the second wave of trainees since, although 
each trainee met the previously stated eligibility criteria, the nine addi- 
tional counties were not represented in the final candidate pool (see Appendix 

2. DEM Output 2 (results) . Summer trainees evaluated the training 
on a weekly basis using a five-point Likert Scale. Trainees were asked to 
rate each weekly unit (i.e.i five days) of training in the following five 
ways: 
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^ 

(1) overall interest in the week's session; 

(2) overall va-lue of the week's session; 

(3) overall value of the week's audio/visual; ♦ 

(4) information value of the week's handouts; and 

(5) percefved transferability of knowledge/skills to 
a preschool setting. ^ 

Based upon the trainees' ratings over the above five areas of concern, the 

program successfully achieved the desired output. Trainee ratings surpassed"* 

the BOX criterion for four of the five weeks (80t of the sessions) . These 

data are presented graphically in Figure 8. . 

3. DEM output 3 (results) . This output was concerned with the 
levels at which the 14 trainees scored on the objective-referenced posttest over 
the seven broad areas of training. One hundred percent of the second wave 

of trainees scored SOX or better on the posttest thus surpassing the desired 
output. Furthenrore, 86X of the trainees scored 90* or better and trainee 
number six achieved lOOX of the posttest. These data are presented graphically 

in Figure 9. , ^ • 

All participants improved from their pre-test scores. Pre-test scores ^ 
ranged from St to 56% indicating^hat the students began training on content 
that was new to than. Participants' pre- to post-test gains ranged from 35 to 
55 points. The hi ^h post-test scores indicated that tt)e test questions closely 
matched the material covered during the five-week training session and that 
the participants learned the planned content. The significance of the pr€- ^ 
to post-test^scores was made through^the useof a t-test for correlated means. 
The t value was 3.04 with 13 degrees of freedom and was statistically 
cant beyond th^ .001 level of probability (P < .01). 

4. OEM output 4 (results) . This output was not measured for the 
first wave of trainees. However (see Appendix N), an observation instrument 
was developed prior to suniner 1981 and at the conclusion of^he training 
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period, 100% of the trainees (14 of 14) had reached criterion relative to 
the direct instructional model and the 11 designated areas of classroom 
management. Thus, training was extremely effective in providing the partici- 
pants with the necessary competencies to be successful classroom teachers 
of preschool handicapped children. 

5. OEM output 5 (results) . Only six of 14 (43%) second wave 
trainees contracted to do follow-up special study work in at least one of 
the seven broad competency areas. All six (100%) who contracted to do 
follow-up special studies have completed the proposed studies. Completed 
studies have included the teaching of a course in early childhood special 
education at Eastern New Mexico University, the presentation of a series of 
workshops dealing with parent training, and the implementation of a school 
district-wide program for the prevention of child abuse and neglect. ^ 
, 6. DEM output 6 (results) . Three levels of accomplishment were ^ 
considered for this objective. These were: 

1 . Student achieves at least one objective in each of 
two areas. 

2. Student achieves at least one objective in only one area. 

3. Student does not achieve any objectives. 

Only eight of 14 (58%) second-wave trainees reached criterion relative to 
this output (i.e., achievement of at least one objective in two areas of the 
practicum lEP). Of the fourteen preschool children who participated in 
the program, only 57% achieved at least one or more objectives in each of 
two areas. The 80% level of accomplishment was approached (79%) if categories 
(1) and (2) are added together. The proportions in each of the three cate- 
gories are graphically depicted in figure 10. It seems important that 
student attendance records be maintained for future training sessions in 
order that the effect of attendance on accomplishment can be monitored. 
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Figure 10 Proportions of Student Objective Attainment 
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7. DEM output 7 (results) . Consumer output via a telephone survey 
with sunmer 1981 trainees Indicated that 7.of :14 (50%) had already provided 
inservice training and/or other types of service (e.g.. cominuni^y workshops,or 
screenings) in their home or contiguous counties. An additional four of 

14 (29X) indicated that they were planning to provide inservice training and/ 
or other types of service in the future. 

8. DEM output 8 (results) . Data collected via a telephone survey 
indicated that 11 of 14 (79%) trainees had applied the NMSU inservice compe- 
tencies in their own programs. 

In sunmary. the stated criteria for four of eight outputs were obtained 
or surpassed relative to the recruitment, training, and follow-up with the 
second wave of trainees. It is important to note that stated criteria for 
output 4 was exceeded with 100« of the participants reaching instructional 
criteria. Although or^ four of eight outputs met the 80« criterion, one 
additional output approached criterion at the 79% level (output 8). 

5.0 Discussion 

This document has described the major steps involved in the delivery 
of campus-based inservice training to personnel involved in the education of 
handicapped infants, toddlers. and preschoolers in predominantly rural New 
Mexico. Results to date were also presented according to DEM convention. 
Twenty-eight trainees representing 23 of New Mexico's 32 counties received 
five weeks of intensive didactic training and hands-on experience through 
the third year of the project and all agreed to provide follow-up inservice 
training in their home or contiguous counties upon request. Results to date 
indicate that the majority of trainees have provided this servi.ce and. 
in addition, have applied the new knowledge and skills in their own home 
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Major problems encountered centered around a fixed budget (Office of 
Education policy) coupled with rising costs (e.g., wages; WATS line), lack 
of follow-up activities by some former trainees, and delays (e.g.. In 
development of project materials) brought about by unforeseen circumstances 
which have conflicted with the Director's quarter- time project responsllJnities 

Project "spin-offs" to date Include the following: 

1. Established working relationship: with Albuquerque EC-H personnel 
preparation project serving Native American personnel (Southwestern 
Communications Systems Inc.). 

2. Formal recognition of NMSU project as the outstanding training 
program in New Mexico by State Developmental Disabilities Council. 

3. Working relationship with UNM's Project DEEP (see program In Appendix 
L which was co-sponsored with Project DEEP). 

4. Positive recognition for project-generated materials library by 
visiting NCATE team (Fall, 1981). . 

5. Invitation to present project activities at International, regional, 
state and local conferences (e.g. , New York* April , 1981 ; Lubbock, TX, 
April 1982; Houston, TX, April, 1982). 

6 Materials requested and supplied for field-based training purposes 
(e.g., child-abuse conference in Raton, NM 1981 ; community screening 
effort in Demi ng, NM 1981). 

7. Invitation to project director to serve on state planning task force 

for early childhood education of the handicapped. 

' ■ It - " 

8 Increased interest in careers in early childhood education of the 
handicapped expressed by NMSU preservice students exposed to project 
activities and materials collection. 

9. Expressed Interest iri (a) annual New Mexico infant, toddler, and 
preschool handicapped conference and (b) formation of early child- 
hood division of the Council for Exceptional Chidren by majority of 
project-sponsored regional conference participants (planning 
activities are currently underway in both areas). 

10. Mew three-year project (1982-85) funded by the Off ice of Special 
Education relative to continued inservlce training and materials 
collection for New Mexico personnel serving Pi^eschool -aged handi- 
capped children. Project supported by Directors of State Division 
of Special Education. Director of Head Start, and Developmental 
Disabilities Council. 
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The present report is submitted to the funding agency and the ERIC sys 
with the hope that its contents will lead ^o successful replication efforts 
in other settings. It is anticipated that -the experiences gained by, the 
project staff during the life of the project reported in this document will 
greatly increase their ability to provide beneficial services throughout the 
life of the new three-year project. 
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APPENDIX A 

Sarnple Letter of Agreement 
to Provide Local Inservice Training 
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COLteCH OF 60UCATI0N ^^^*^0, 

OC^ARTMENT OF SOUCATIONAt SPEaAtTieS 
Qoa 3AOU9 Cruces. Ntw Mtxico 88003 

T0ipiioAt(5Oa)84C-24O2.64M4l2 Z /^"^^ 

ftCH FwtehoQl Inttrvicf 1 ^ A 

Tr«Ifiln9r»oi«ct 'UgB^ • 



^^^^ 



MEMORANDUM 



March 31 r 1980 

TO: Project Staff y 
FROM: Summer Trainee J 

I hereby agree to provide inservice training to agencies 
serving preschool-aged handicapped children within my county 
and in nearby counties should that s'srvice be requested after 
I complete my training in the sjamraer 1980 program at NMSU 
in Las Crtices . ^ 

I understand that all financial (e.g. , travel, honorarium, 
per diem) and other arrangements will be between the agency 
requesting such services and me and that the BEH project 
staff has po responsibilities regarding the inservice training 
other than distributing a roster <^ trainers/consultants on 
a statewide-basis. 



s 



ignature t erl^^c f c > tll^-^*'^ ' 



Date: XfeWy < I 9 



51 BEST COPY AVAIl« 
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APPENDIX B 

Excerpt from Student Competency Checklist 
(Stile. 1978) 
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STUDENT 'COHPETEIICY 

CHECICLIST: . HAMDtCAPPcO 

PRESCHOOL EDUCATZOM PROGRAM 
(firsc dcafc) 

<V Scephen M. Stile " 
College of Kealch Sciences ; 

The University of Wyoming 
• -May, 1978 • 
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,t Projecc Coor^lndCor 
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^ ' * " TABLE OF COOTEWTS . 



4. 
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Introdueclon \ ^ 

1,0 The Development and Use of an IndividualUed Educational Plan 3 
(lEP) * Includes competencies 1.1—1.18. • ' . 

2*0 Planning the Cufrtc uluii for Pr^scho<>I-Aged Handicapped Children 8 
Includes competencies 2.1 — 2.7. 

3>0 The Developfnantal Tasks Approach , ..p.-.......*,./. 10 

.Includes cdmpetencies 3.1~3.S. ' ' 

A . . J ^ .:. • . 

*\ 

A.O Classcoom/Inst ruccional Hanagemeot (Orchest ration T. IT, & m) , / 12 
. Include^ competencies 4.1-—4.9.8. ~ \ ' 

- . •• •• 

5.0 Behavior Managewenc ;. ..•••••I. . 25 

lodudes'^ompecenciQS 5.1 — 5-4.5. " 

j.O Parent Partlcipation/Won^-parcicipatio n. ..^ 32 

Includes coavetepcies 6.1 — 6.2.5. ^. • ' ••••••••••• 



.* V . 7.0 Instructional Materials ' , 36 

Includes coiopetencies 7.1 — 7.2,6. 

.t . • . • * • * 

CrS^^ 8.0 Miscellanepus 39 

•r" Includes competencies 8.1 — 8.3.4., . • 

Appendix A (DevelopmenCal^ Center Standards Board Conoeceocw List. Wincer 
1977). ... 

Appendix B (CoHipetencies identified after completion of the first draft 
• student competency list, March, 1978). 
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Courses found in the second coluftn of the checklist represent an attesipt * 
by the Project Coordinator to indicate where » in addition to his own 
courses (SP&A 70S0, 706D, 707H and 703D) , students may obtain cocipetencies. 
It should be recognized that this list is incomplete and, for this reason, 
additional courses may be specified by students in the space marVed 
••other." , . ^ . f ^ • 

The third column lists the mode of evaluation for the H?E se<{ueace of 
courses only , Ko attempt has been cade to identify this inforoation * • 
for courses taught in the Department of Psychology, etc. Evaluation 
criteria (i«e.» the audience, behavior and conditions of learning) are 
contained in the Individual competency statetncnts, while the degree of 
proficiency is provided by the instructor during class sessions and/or 
on individual assigament sheets and exaaiin^ttions. 

the Checklist hos the following four-fold purpose: 

1. To serve as an information source for canpus-based preservice 
and inservice students. * ' * 

.2. To serve as an information source for prospective employers. • 

3* To serve -as a guide for course development/instruction. 

4. To serve as a vehicle for program dlsseminat^n/recruitnent. 

Students may check off competencies at any time with prior approval of 
the HPE Program Coordinator. **Special Studies in Preschool Education 
of the Handicapped" (SP&A*600M) may be Arranged relative to competencies 
^ot acquired in the HPE course sequence and/or courseworl; taken in 
bother institutions, or departments at the University of Wyoming. . . 

This project was supported by Federal Grant No. 0EC-0-7A-75^2 from the 
Bureau of Education of the Hapdicapptd, Division of Personnel Preparation, 
U. S. Office of Education. Appreciation is also extended to Georgia 
Mitcn^ll, O. E. Project Secretary, for her fine suggestions, extreme 
patience and excellent wrk in helping prepare this document. 

Stephen W. Stile, Ph.D. ' . ' 

Project Coordinator . • * 

May, 1978 . \, . . * ' 
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COMPETENCY LIST FOR TEACHERS OF PRESCHOOL-ACED HANDICAPPED CHILDREN 



COMPETeNCYdES} 



1*0 The Development and Uge of nn Indlvl- 
dunlig^d Educational Plan (lEP) , 

. loeiudes; (a) use in conformance with] 
f.l. 94«»142^. (b) assesamenc data In 
al| relevant areas (e.g., educaclon- 

• *1 • physical* consequacion; medical, 
ecc.)t (c) annual goals and shore ccrm| 
objeetlvesi (d) appropriate pre-task, 
cask and,p0sc*usk componeVics of In- 
strucclon, (e) cross, mulcl and crnns-| 

• disciplinary services, and (f) aval- 
uaclpn procedures. 

1.1 The candidate will identify .and 
. describe the mojoic provisions of 

P.L. W-142 as chay relate to 
preschool handicapped education. 

• 

1.2 The candidate will define an in- 
dlvldualleed Instructional pro-- 
gram (I£P) and describe It (an 
lEP) in terms of Its 13 major 
components. 

U3' The candidate will identify and 
describe the major area of exper-| 
. tlse In each of the following 
disciplines and explain briefly 
how each might provide informa- 
tion relevant to Instructional 
• * prpj; ramming I 



MHERE/HOH ACQUIRED YES/NO DATE 



SP6A 705D 
eOADM 62 5K 
COEXC 7O00 

Oth<r 



SP^ti 705n 
EOADM 625M 
EOeXC 700D 

Other 



SP&A 706D 
Other 



EVALUATION MODE 
(for Preschool Project Preservlcc 
Sequencc/Inservlcc Training) 



1.1 Objective-referenced test Items 
evaluated by Instructor 



1.2 Objective-referenced test Ite/ns 
•evaluated by Instructor 



1.3 Objective-referenced test items 
.evaluated by Instructor 



♦••nil 



jducational assessment data in six areas i i 
•^(^'^"*55^P» Mcm/emotjonal, fine motor-fcoRnitive, gross ^^ot^ communication amll pre-academlc) 
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COMPETENCY LIST FOR TEACHERS OF PRESCHOOL-AGED HANDICAPPED CHtLOREM 



COMPETEHCY(I£S) 




EVALUATION MODE 
(for Preschool Project Prescrvtce 
Sequencc/Iiiservlcft Training) 



psychology/psychom«cry, speech ' 
pacliologyi audlology, social 
work, occupational cherapy, phy- 
sical therapy, medicine, nursing, 

1,4^ Given a list of eight areas of 
expertise, the candidate will 
describe how professionals could 
* work together in cross, multi 
and trans-^disciplinary modes to 
develop ond carry out individual- 
• ' * izcd instructional programs for 
' 'preschool hdndicafpcd children 
* . ^ (i.e. , staffing) . 

1.5 The candidate will identify ond 
describe at least five natural- 
•Istic and/or controlled observa- 
•tion techniques and use thes<L 

techniques to develop written 
reports o( observational dota for 
ot least four prescliool handi- 
, capped children. ' 
' * ■ 

1.6 *The condidate will differentiate 

among preschool "screening," 
"diagnostic," and "achievement" 
instruments. 
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SP&A 706P 
Other 



1«A ObiJeccive-rcferenced ceSc Items 
evaluated by instructor 



SP4A 707M 
Ocher 



l.S' Object lv«- referenced test Items/ 
written S nt«l teport(s} evalu- 
- ated by Instructor 



SPAA 706D . 
EOEXC 865D 
EDFND 706M 
PSYCH 6^0D 
PSYCH 6^10 
pSYCH 6«2l) 

Other 



1^6 .Objective-referenced test Itcm(s) 
evaluated by instructor 
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COMPETENCY LIST FOR TEACHERS OP PRESCHOOL-AGED HAMDtCAPPED CHILDRBW 



COMPETENCYdCS} 




EVALUATION MODE 
(for Proschooi Project Preservlee 
Sequence/Inservlce Training) 



1«7 The candidate, when given a lisc 
of preschool diagnostic (i.e., 
assessment) instruments used by 
*. professionals other th.nn educa-- 
tors, will choose four and des- 
cribe each (e.g., group vs. indi- 
vidual administration) • 
'• • 

l.S The candidate, when given a list 
•of preschool diagnostic instvu* 
mcnts used by educators (i.e., 
teachers, aides, and/or volun- 
teers including parents), will 
>. choose four and describe each. 



1.9 * The candidate will identify and* 
describe the components of a 
* possible tcacher^inado informal 
ass^ssmonc instruihent/systcm. 



1 O . 

[ERLC 



l.iO Given the instructional manual 
for two standardized diagnostic 
Instruments of the candidate's 
choice, .he/she will odmlnlster 
the Instruments' correctly to a 
preschool handicapped child and 
• interpret the results and their 
. significance for educational 
programming. . *. 



r • 
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SP&A 7060 
EOEXC 86S0 
EOFO 706H 
PSYCH 640b 
PSYCH 6410 
PSYCH 6420 

•. Other 



SP&A 7060 
£OCKC 6650 
EOFO 706M 
PSYCH 6^00 
PSYCH 6410 
PSYCH 642l> 

Ochcf 



SP&A 7060 
EOeXC R63D 
EOFD 706M 
PSYCH 6<iOO 
PSYCH 6410 
PSYCH 6420 

Other 



SP&A 7060 
SP2A 70aD 
EOEXC 70/.M 
EDFD 706M 
PSYCH 6400 
•PSYCH 6410 
PSYCH 6420 

Ochcr 



1.7 ' Wrlccen/oral reporc(s> 
evaluated by Inscrurtor 



1.8 Vrlcccn/oral reporc(s) . 
evaluaccd by Inscruccor 



1.9 Wrlccen/oral> reporc(0) 
•evaluaccd by inscruccor. 



1.10 Observacion of adminiscraelon; 
wriccen/oral reporc(s} eval- 
uaccd by inscruccor 
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Traineeships in 
Preschool Education 
of the Handicapped 





Offered by the Department of 
Educational Specialties 
College of Education 
New Mexico State University 
Las Cruces« New Mexico 
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PurpOM: T«ach«rs who hav« boon trained to work 
with normal young children (early childhood ctrtl- 
ficatlon) or with otdar handicapi^ad children 
(special education certification) are often unpre- 
pared to assume the multiple re«ponsit>illties of the 
teacher of preschool handicapped children. The 
traineeships descritmd below have the following 
twofold purpose: (a) to directly provide a set of vali- 
dated competencies to a group selected from the 
target population of New Mexico's EC-H personnel 
and (b) prepare this cadre of professionals to pro- 
vide servicas to other EC-H personnel beyond the 
life of the present project. Th Me services would 
include the operation of (letd-based model class* 
rooms and the delivery of Inseivlce training work- 
shops. 

Staff: Training will be conducted as a oooperatlve 
effort by experienced EC-H teachers from New 
Mexico State University snd the Open Door com- 
munlty-bssed preschool progrsm which serves as a 
regional replication site for the University of Illinois' 
Precise Esrly Educstlon for Children with Handi- 
caps (PEECH) and the Univoreity Of Wyoming's fh- 
tsnt Stlmulstion Progrsm (WISP) The trsinlng pro- 
grsm will be under the direction of Or. Stephen W. 
Stile, whose experience includes successful opers- 
tion of a slmttar progrsm st the University of Wyo- 
ming. 

Currtculum: Competency-based trsinlng will t>e 
provided within seven broad areas. The areas ere 
consistent with recent federal mandates, New 
Mexico State Rules snd Regulstions for Specisl 
Education, snd recent resesrch dsta regarding 
effective programs for young hsndlcapped chil- 
dren: 

1 Development and use of an individueiized 
educatlonsl program (lEP). 

2. The developn(ientBl tasks approach. 

3. Curriculum plsnnlng 

4. Classroom/^nstructionsl msnsgeipent systems, 

5. Application of opersnt tMhsviorlsm. 

6. Use of EC-H instructional materials. 



i 
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7 Mitc«ti^netHj» background information to In- 
ctu(}« tho rot«vancy ot schooMptciflclanguagt 
tiDit«. t)«havtort. customs and traditions, 
criild-ibuaa reporting proctdurts. modats for 
parant partlcfpatlon and idantification/screon> 
ing of "high rtsK * chlldran. 

EUglUgjty Crilarta: £nrol)m«nt priorltlas will be 
gtvan to those individuals able to demonstrata/varl* 

ty 

i 

1, Need for EC*N Intervica training 

2 Acceptance as graduate student in the Speciel 
Education Area. Dept. of Etfucationat Special- 
ties, College ol Education. New Mexico State 
University, Application forms are available 
from the Dean of the Qraduete School^ fWSU. 
Laa Cruces. Nf^ 88003. Acceptance by the 
Cotfege of Education does not necessarily 
insure accepteni^into the preschool training 
program, ^ 

3 Currant employment In e New Mexico pre- 
school program serving handicapped children. 

4 Willingneas to participate in follow-up "direct- 
ed study" and join a cadre of field-based 
leadership personnel. ''^ 

Limited facilities mattes selection competitive^ 
NMSU is an Equal Opportunity Institution, 

Personaflxed Program of Study: Subsequent to 
selection, the project staff will aasess instructional 
needs of treinees This needs assessi;nent will 
employ the Stud9nt Compmttncy ChBcktist deve- 
ioped by Stile (1W8) Personellxed contrects 
will then be developfd to faclNtate impiementation 
of competenqios In thiTl^^ld^Thu^, students will 
be given the opportunity toTfrTiploy newly deve- 
loped sHilts in their home programs on a "directed 
study'' basis during the academic year 

Cre<flt Students mey epply the g hours of graduate 
credit earned towards a MA Degree in Early Child- 
hood Special Education Continuing Education 
Units (CEUs) would constitute another option 
open to students. 



tocatlon and Dates for Summef Trelnlng: Training 
Will lake plact} dunng a five weeii period between 
JulyOandAuQ 14 198V m O Oonnell Hall, NMSU 
Trainees will attend classes and receive "hands-on 
experience Wtth preschool -aged handicapped 
children throughout the Iraining program 

Costs to Treinees: Traineeships shall cover the cost 
of summer school tti state tuition ($96 00) and a $75 
per week stipend (total $375) Trainees will be ex> 
pected to make all arrangements tor local housing 
iind to absorb the costs of transportation, required 
texts and materials, follow-up directed stujdy and 
CEUs 



I 



Traineeships are contingent upon continuation of 
BEH funding 

Project Funding end Support: The project training 
program is funded through the Division of Person- 
nel PreparatiofY^ Bureau of Education for the Handi- 
capped, us: Office of Education {OPPmBHf 
(JSOEl The projecl/training program IS recognized 
and supported by the New Mexico Division of 
Special Education, Santa Fe. 



Place in :i return envelope .ind send to Jerry 
McDowell. Proi»n:t Gobrdmalof Preschool Ediita 
tion of the Han^licapped, Bom 3AC. Now Mesico 
State University Liis Cruces NM 88003 



c 
o 
x: 
a 
it 



a 

N 



Inservice Training Project 

44 



. APPENDIX D 
Sample News Release 



.J 



67 



1^^ 



El t>aso Yimesr July 17, 1981 
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(CoDtioued from Page IB) 

the university for 11 months out of the year, some- 
thing Glen Grussaute, the center's director, said is 
invaluable to handicapped children in the area. 

•*The university provides us with classrooms,*' 
Grussaute said. **They also provide us with practi- 
cum students to work with the children, some- 
times at a ratio as low a^ 2*1 (^children to student 
teachers). Wc r^te as one of the top systems in the 
United States, and it*s a combination of our staff, 
which is very capable, and the incalculable re- 
sources of the university.'* 

A low student*teacher ratio Is important, Ms. 
Gurrola said» because some of the children do not 
have a longjatlention span and must be encouraged 
to keep their minds on the subject at hand. 

But it is not all reading, writing and arithmetic at 
the program. The children are led in sing-alongs 
and play **Hokey Pokey'* and* other activities that 
are fun but teach lessons. 

Ms. Gurrola has one such game where she uses a 
hand puppet to encourage children to recognise 
^geometric shapes. 

"Can you give me the circle?" she asked one 
child.^The child picked up a black paper circle and 
handed it to her. "Very good." she said encourag- 
ingly. 

Stile said the biggest nart of the program is that it 
fills a need not often addressed by regular 
schools. / 

"There arc schools for early Mucation," he said. 
"And there are schools for special education. We're 
creating a hybrid, teaching early special educa- 
tion." 
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benefits both teach^rs^ 



JODENT PATMA VI6IL PLAYS UNDBK A WATCHFUL EYE 
. . .^fldm and their tetchea are letrnlnf through program 



By DOUG DesGEORGES 
Times staff writer 
LAS CRUCES — Two kinds of stu* 
dents are in New Mexico State Uni* 
versity's program to train handi- 
capped children and prepare them for 
public school. 

There are the children themselves, 
children who are not able to attend 
public school without some help. And 
there are the students who are learn- 
ing how to teach those students once 
they get to pubUc school. 

All the student teachers are teach* 
ing at schools throughout New Mexico 
except for one. a 2^year veteran of 
kindergarten teaching from Myrtle 
Point, Ore. 

The children benefit from the pro- 
gram because they can-receive indi- 
vidual attention from the teachers, 
Martha Gurrola said. The childr^en 
usually spend their classroom time at 
the Open Door Center, a school for 
handicapped children in Las Cruces, 
but she said the children do not re- 
ceive individual attention* most of 
them need. 

Ms. Gurrola teaches the teachers 
as well as the children. She said the 
five-week course, which carries six 
hours credit at NMSU, trains teachers 
to help handicapped children at their 
schools. It also trains teachers to 
teach what they have learned to 
others, thus spreading the program 
statewide. 

''Most of the teachers don't have 
any experience in early special edu* 
caUon," she f aid. "We teach them to 
work with the children individually. 
They also become able to write indi- 
vidual programs for children." 

Each chad in the program has his 
or her own special learning program, 
Ms. Gurrola said. She said thrpro* 
grams are designed to help childrl^n 
in areas where they are not as good ai 



they should be,. wbilt^ ta]dpg care to 
keep up 'morale bybapftendrng time at 
things they are good)aU ' ti 

"There's a boy who can't IpeaWV 
she said. "All he camilo is mike 
noises.4Kle try to help him makebienr 
noises. But tie is good with iSo^^ 
skills. So we reinforce him by ilkso- 
ing him to use those skills while trying 
to help him speak." 

At least>three of the children in the 
program wiU be going to public school 
this fall. But Ms. Gurrola said that is 
because those children had reached 
the age they are legally required to go 
to school, not necessarily because 

'^^^Unfortunaf^ a waiting 

list" of children for the program, she 
said. "So we can't keep them even if 
we wanted to." 

The waiUng list is something the 
program has no control over, Steve 
SUle, director of the program, said. 

"The number of children is limited 
by the fire marshal," he said. 

He said the university has provided 
the special education department 
with rooms to handle not only this 
program, but also for^regular classes 
in special education each semester. 

The number of teachers is limited 
by the amount of money the program 
has. Stile said. He said the program 
now' in its third year ^ had hopedUo 
have teachers from each county in 
New Mexico attend the program, but 
said the budget would %llow only 28 
teachers to attend. 14 last year and 14 
this year. 

"The teachers are expected to train 
others." he said. "The program pays 
them $75 a week .(for the five-week 
course) and theifHuiUon." 

The program' is oply part of the 
Open Door Center's relationship with 
UMSU. ^he center ^Iso wks with 
(P)«aie see Program, Page 4B) 
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PARTICIPATE— Preschool age children from >he Las 
Graces area are participants In a New Mexica«tate Unl- 
vSSty training program this summer for teachers who 
I^i?k with young handicapped children. Three-yea^Id 
SnnUHawn. s^n of Mr. and Mrs. Dennis Huson. 1230 La 
fSSL, works on "gross mOtor skills" In head and neck 
e«rt3UTwlth tral^e Betty Higglns of LDrdsburg. Four- 
t"n New Mexico educators are Involved In the competen- 
cybasSi training program funded through the Division of 



Personnel Preparation, Bureau of Education for the 
Handicapped. U.S. Office of Education. NMSU personnel 
under project director Steve Stile, are cooperating with 
personnel from Las Cruces Public Schools and Open Door 
Center, which is a regional replication site for the Uni- 
versity of Illinois' Precise Early Education for Children 
with Handicaps (PEECH) and the University of Wyom* 

ing's Infant Stimulation Program. • . . 

/ (Anne Hutchins Photo) 
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APPENDIX E 
Short-Form Needs Assessment Instrument . 
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NEEDS ASSESSMENT FORM: 
PRESCHOOL HANDiCAPPED TRAINING PROJECT 
New Mexico State University 
Summer 1981 



1.0 Please rank ( on a scale of 1-7) the following seven areas of 

training in terms of your perceived need at this point in time: 

, 1.1 Development of„ Individualized Educational Rlans (lEP's) 

1.2 Development tasks approach. 

1.3 Curriculum planning. 

1.4 Classroom/instructional management systems. . 

■ - ■ 1.5 Application of operant behaviorism. ^ 

1.6 Use of EC-H instructional materials. 

1.7 Miscellaneous background information to include the 
relevancy of school-specific language labels, behaviors, 

customs and traditions, child-abuse reporting procedures 
models for parent participation and identification/ 
screening of "high risk" children. 



2.0 Please indicate subareas that^ou feel need to be addressed under 
the first six areas of trainingTuse back of sheet if necessary) : 



AREA 



l~. Development arid use of an j 1. 1 
individualized educiition I 
program (lEP) . ' ! i 



-J ' Summer 1981 
2.0 cont. page 2 

1 n^«rAi/%nmfiin«-Al hasks approach. ^ ^ _ rr 




2-1 f 
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3. Curriculum planning. 


3.1 


_ V 


— 




^ . ^ ' ' ' 
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3.2 
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2.Q cont. 



page 3 



Summer 1981 



4. Classroom/instructional management 



systems. 



1 4.2 




0 cont. 



page 4 



Summer 1981 




Please indicate additional subareas under "Other miscellaneous" 
a Trthafvorf eel need to be included in the summer training 
program: 



9 
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APPENDIX F 

Excerpt from NMSU 1981^1982 
Graduate Bui letm 




EMD670 Internship t 6cr 

Fur those pu/sung an advanceU dogroa to tnout ihe tietd worn 
rtqutrement To beaf an appropfiate iubtitlo Graded S/U 

EMO 68 1 . Adfiiinistrativ« Thaory 3 cr 

Organizaiional and administrativa thaorias tor appticatlon to 
tha achool. 

EMO 688. Survay Sampling Procaduras 3 cr. 

ConstRicljon. analyaia, and in^rpratatlon ol turvaya in educa* 
Hon tiichiding aampUng and mathodology 

EMO 689. Evaluation Oasign in E<hicatlon 3 cr. 

Evaluation and aecountabUiKy modela; application to educa* 
lionaJ programa. 

EMO 690. EducaHonal Ptannlng and Managamant 3 cr. 

Plvmlng. analytia* and davatopmant modata for^ihe managa- 
mant ol aducallonaJ aystama. 

MO 693. Educational Exparimahtation 3 cr. 

Idantlfying basic and apptlad raaaarch problama. project 
design and methodofogy. Same as BIL, C ER ECED. EDUC. 
RDO. SPED 603 

1^ 698. Selected Topics 1*6 cr 

OHarad under' ^r^us subtitles which indicate the subject 
matter covered. May be taken (or a maximum of 6 credits In 
any one semester and a grand total ot 6 credita. 



0 699. Raseafch Project 
MO 700. OoctoraJ Dissertation 



var. cr 
var cr. 



DUCATIONAL SPECIALTIES 



I Woa(fen, department head. Ed.D. (New Mexico State) --feading, 
iementary education: /? Barrera. Ph O (Texas at Austin) -—feadingy^ 
iuiingual education; D Byrnes, Ph D (Arizona State ^—ei^rly 
ihildhood human deiehpment, J Cole/ Ph D (Utah State}— 
special education, DO Ferguson, Ed D ( Denver ^--eiemeniafy 
education and corncufum, Gaifegos, Ph D (New Mei/co^— 
reading, biiingual education, G Giordano, Ph 0 (Ohio State}— 
nading, M Kitano, Ph D (California at Los Angeles}--eMy 
childhood and special education: S Scarpa ti, Ed D (Northern 
Colorado}— special education, S S^fie, Ph D. (Utah State}specjaf 
^cation. L Williamson, Ed D (New M^ftico) --reading, educa- 
tonal lingutst»cs 



The graduate curnciiia of the Department ot Educational^ 
Specialties are designed to develop specidc expertise lof^atudents 
steklrtg Qrgqtyate d e g r ee s indMduartttentibn fs given to the goals 
and asptraiions oL^ach student. The iearning opportunities are 
bast described as oeing tieid -oriented with emphasis on inquiry 
oTKl problem solving to provide tnaxlmum llexibility in rhoeting 
individual needs The Dove Learning Cehte^ an integral part ot the 
dapartment. permits students to participate in appropriate activities 
to gain III strand experience in aspects of the iearnmg -teaching 
process. 

The department oilers lour graduate areas of concentration: 
1. Bitingual Education 

Z Early Childhood Education 7 
3. Reading 
j 4. Spedai Education 

By a d^mttmttt speelaliiatlon in one of the above areas, 
aludants may earn the toOowing degrees: 
i Matter o( Arts friJEducailon (MA) . ^ , 
^ ^ ^ Specialist iiTE^;^^ (Ed.S.) 
Doctor of EducailonH£d.O.) 
O otor of Pnuoaophy (Pt)*0.) 
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The details ol subject matter requirements tor an individual 
enrolled in any ol (tie above degree programs are supplied by an 
adviser trom the appropriate lietd Each individual program is 
devetoped by the student and his or her adviser in order to meet 
the student's needs and the requirements ot the department, 
college, and Graduate School. Inter-area specialization programs 
(e.g. early childhood-reading; bilingual-special education) are 
encouraged. . 

The Doctor ol Education (Ed.D.) programs are designed to 
provide advanced prolessional training and to develop lurther 
ability in the scholarly study of prolessional problems. These 
programs are intended primarily for students pursuing careers 
which emphasize teaching, administration, and school services. 

The Doctor ol Philosophy (Ph.D.) program has a theoretical 
and experimentel orientation requiring the student to demonstrate 
competency wiih two of the following research tools: (1) advanced 
staUstics. (2) computer language. (3) foreign language. 

The residence requirements for both the Ed.D. and Ph.D. are 
described in the section "Requirements for Higher Degrees." Three 
years* teaching experience, or the equivalent, is required for 
admission to doctoral programa. Applicants for the Ed.S. degree 
must have at least one year of successful teaching experience 
prior to receiving the degree. 

Psychometric scores are required as follows: Master of Arts 
and Educational Specialist-Miller Analogies Test or Graduate 
Record Examination (aptitude); Doctor of Education and Doctor of 
Philosophy-Miller Anatogies Test and Graduate Recofd Examination 
(aptitude). 

Further degree requirements are Hated under "Requirements 
tor Higher Degrees" in this bulletin. For detailed informetion on 
programs and stipends, write the Department of Educational 
Specialties. NMSU. Box 3AC, Us Cruces, New Mexico 88003. 

BlUNQUAL EOUCATtON 

8IL 460. Selected Topics in Bilingual Education II 1-6 cr 

Various topics on current requests and needs In bilingual 
educalion Maximum otS credits in the coufcse. * 

BiL 470 Directed Study in Bilinguai Educalion II 1 -6 cr 

independent research topics in bilinguai education based on 

particular indtvidual interesl or needs ' 



Bit 489 Topes 



3 cr 



Olfered under variou«j subtitles wt^iich indicate the subiecl 
matters to be covered May be repeated 3 times tor a 
maximum ol 9 credits. 

BIL 495 Directed Study Course in Bilmgual Education 1-3 cr 
Each coursa-wiil be idoritified by a quaiifymg subtitle 
Majtimum of 9 credits m the course " 

BIL 4e5H Direcled Study Courses in Bilingual Educalion 1-3 cr 
Designed lor students tn the honors program Each course will 
be identified by a qualilying subtitle A maximum ot 3 credits 
in any one semesie/ and a grand total of 6 credits 

BiL 501 Special Topics ^ '^ cr 

Ottered under various subiities which indicate the subjecl 
matter to be covered 

BiL 502 Special Topics in Bilingual Educalion 1-6 cr 

Ottered under various subtitles which indicate the subject 
matter to bo covered. 

BtL 503. Contemporary Developments 1-6 cr. 

Ollorod under various subtitles which indicate the subjoct 
matter to be covered. 

BIL SOS The Bilingual Preschool Child 3 cr. 

Prir>ciplos ol multicultural education applied \o preschool ^ 
primary lovala. Focus on issues, methods, end materlala. > 



Bit 513. Current Research in Specialized Education Areaa 3 or* 
Same as ECED 513. ROG 513. and SPED 513. * *r 

BIL 519. Advanced Teaching the CulturatV Dil(eron1 ^ h9 cr. 
Same as C ER ECED. EDUC. EMD. RDO/tnd SfEOft ra 
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BtL 693 Ediicationat Enponmenialion 3 cr 

Stmt at C EP. ECEO. EOUC. EMO. ROG. SPED 693 

BIL GSe Resaarch in BiHnQuaJ Education 1 -6 cr 

Olfamd uridar variout tublUlet which indicate the subject 
m«tlar to be covered. A^uxinpum of 6 credits in any one 
stmesier and a grand total of€ credits. 

Bit Gai9. Remfch Proiect var cr. 

Offered primarily tor those purcuir^ the research requiremenis 
(or th« Ed.S. degree. Course may be repeated up to a 
maxkmim aflowsd tor this degree. Each research project^U 
be designaled lyy e qualifying subtitle^ 

EARLY CHILOHOOO EDUCATION 

ECEO 4S3. IndMdual Oilterences in L^guage Development 3 cr 
Lenguege development: stretegles tor facilitating oral and 
wiHim expressiion In nomiel and exceptional children. Same 
as SPED 453. 

ECEO 4S4 Learning Environments: Home and School 3 cr 

Stretegles for organizing leerning environments. Includes 
tecttniques for identifying learning problems, facilitating play, 
maneging behavior, end working with parents and the 
community. Prerequisite: ECED 350 or consent of instructor. 

ECED 459. Methods in Behevior Management 3 cr. 

Strategies for managing the behavior of young chtldren. Same 
as SPED 459 

ECED 479 Curriculum in Early Childhood Education 3 cr. 

Development and implementation of curriculum and materials 
for teacfiing young children. ^ 

ECED 460. Practicum in Early Childhood Education 3 cr 

Supervised experience in early childhood education settings. 
Prerequisites: ECED 351 and ECED 453. or consent of 
ihttructor 

ECED 464. The Arts in Early Childhood Education 3 cr 

The role of the arts, music, art. rhythm, dramaiic play, and 
crofative language, in the school and out-ol schpol experiences 
of younger children. 

ECED 489' Topics 1 3 cr 

Offered under various subhties wl^Hch indicate the subiecl 

nr>atter to be covered May be repealed three limes lor a 
maximum of 9 credils 

ECED 495. Direcied Sludy Courses in Educalion I -3 cr. 

Each course will be identilied by a qualilying subtitief 
Maximum of 9 credits 

ECED 495M Directed Sludy Courses Early Childhood 

Education i 3 cr 

Designed for students in the honors program. Each course will 
be identified by a quaiifying subtitle A maximum of 3 credits 
in any one semester and a grand total ol 6 credits 

ECED 501 Special Topics ^ ^3 cr 

Olfered under various subtitles which indicate the subject 
matter to be covered A maximum ol 3 credits in any one 
semester and a grand total ol 6 cf edits 

ECED 502 Special Problems i 3 cr 

Offered under various subtitles which indicate the subiect 
matter to be covered A maximum ol 3 credits in any one 
semester and a grand total of 6 credits. 

ECED 503. Contemporary Developinenis 1-3 cr 

Offered under various subtitles which indicate the subject 
matter to be covered, A maximum of 3 credits in any one 
semester and a grand total of 6 credits. 

ECED 505. The Bilingual Preschool Child 3 cr. 

Same es 61L 505. 
ECED 500. Teaching Beginning Reading 3 cr 

Seme es ftDQ 500. 

ECED 510. Issues in Eafty Childhood Education 3 cr 

Examines current trends and problems through readings ol 
VJ oreiical. emplrlGal. and applied Nterature. 



ECED 511 Heuristic Education 3 cr 

Theory, methods, materials, and program development lor 
heuristic Mkjcation including learning through play, problem 
solving, ana inquiry. One hour of lecture/discussion. \>m> houis 
laboraiof y/lield experience per week. 

ECED 513. Current Research in Specialized 

Educational Areas 3 cr 

Same ds BIL 513. RDG 513. and SPED 513. 

ECED 515. Working with Parents of Young Children 3 cr 

Techniques for setting up home and classroom viaitations. 
communicating with parents, and estebyshing special programs. 

ECED 520. Seminar on Cognitive and Social Development 3 cr 
ln<>depth study of developmental theories: Piaget. Kohlberg, 
Bruner. Erikson. end others, tmpllcations for development of. 
preschool programs and teaching techniques. 

ECED 537. Independent Readings in Early 

Childhood Education 1-3 cr 

Each course shall be identified by a qualifying subtitle. A 
maximum of 3 credits In any semester and a grand total of 6 
credits. 

ECED 550. Early Childhood Special Education 3 cr 

Same as SPED 550. 

ECED 580. Field Experience in ^erly Childhood Education 3 cr 
Supervised experience individually designed to accommodate 
both practicing classroom teachers and nonteaching graduate 
students. 

ECED 596. Special Research Programs 1^ cr 

Individual investigation either analytical or experimental. May 
be repeated for a maximum of 9 credits. 

ECED 599. Master s Thesis 
ECED 600. Doctoral Research 



var cr 



var cr 
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ECED 605 independent Study Topics in Early Childhood 

Education 1*6 cr 

Each course to bear an appropriate subtitle 

ECED 607 Interdisciplinary Doctoral Seminar 3 cr 

Same as BiL. C ER EOUC. EMD, RDG. SPED 607 

ECED 640 Internship in Early Childhood Education 16 cr 

For those pursuing an advanced degree to meet the 
requirement for field work. Each course to bear an appropriate 
subtitle J 

ECED 665 Practicum , 2*6 cr 

Field inquiries ^d experierices designed ip prepare the 
doctoral sludeni lor assuming responsibilities in the areas ol 
curriculum and instruction 

ECED 693 Educational Expehmentation 3 cr 

Same as BIL, C EP EDUC. EMD, RDG. SPED 693. 

ECED 698, Selected Topics in Early Childhood Education 1*6 cr 
Olfered under various subtitles which indicate thie subject 
matter 

ECED 699 Research Project var cr 

Oflered primarily lor those pursuing the research requiremenis 
for the Ed S degree. Course may be repeated up to a 
maximum allowed for this degree. Each research project will 
be designated by a qualifying subtitle. 

READINQ 

RDG 471 Corrective Reading in the Classroom 3 cr. 

Emphasizes diagnosis and remediation of problems In reading 
in the classroom. Includes study of school screening proce* 
dures. procedures for determining the reeding needs ol pupils, 
and techniques of small group work. Prerequisite: RDQ 350. 
RDG 355. RDG 356 or consent of Instnictor 

ROG 489. Topics 

Olfered under various subtitles which Indicate the tubtoot 
matters to bo covered. I^ay t% repeated three tlmta lor • 
maximum of 9 credits. 
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906 495 Directed Study CourM in Reading 13 cr 

Only topics in reading wiO be covered Each course wiM be 
kltnlilied by a quatilying tubtiile. Maximunn of 9 credits 

%>Q 49SH Directed Study Courses (n Reading ^3 cr 

Designad for students tn the honors program Each course win 
be identified by a qualitytng subtltla. A maximum of 3 credits 
in aiiy smnastaf aixl a grand total of 6 cradits. 

IDG SOV Spedil Topics ^*3cr 
Oftertd under vafious subtHtes which indicate the subjact 
manor (o be covered. A maximum ol 3 credits in any semester 
and a grand tot^ of 6 credits. 

IDO 502. Special Problems ^ -3 cr 

Ollered under various subtitles which indicate the subject 
matter to be covered. A maximum of 3 credits in any semester 
and a grand total of 6 credits. 

)0Q 509^ Contemporafy Development t -3 cr. 

Offered under various subtitles which indicate the subject 
matter to be covered. A maximum of 3 credits in any semester 
and a grand total ^of 6 cradits. 

IDG 506 Teaching Beginning Reading 3 cr^ 

Theory, research, and practice concerning reading instruction 
at the preschodi and primary levels. Same as ECED 508. 

OG 509. Reading lor tha Exceptional Student 3 cr 

£mpf^a$l^es reading diagnosis and materials lor students with 
special developmental and learning problems. Same as SP^ 
509. 

tDG 510. issues and Problems in Reading 3 cr; 

Principles, practices and instructional materials related to 
sequential development ol reading skills from kinder(^arten 
through adulthood. 

IDG 51 1^ Diagnosis and Prescription in Reading instruction 3 cr 
Theoretical and practical aspects of using lormai and inlormal 
diagnostic procedures: selecting appropriate test batteries: 
prescribing inslruclional techniques and materials based upon 
individual diagrKisis. , 

lOG 513 Cufreni Research in Specihiized Educational Areas 3 cr 
Current investigations and research l^hniques Same as BIL 

513, ECED 513. S^ED 513 

OG 514 Cnltcai Reading in the Secondary School /Content 

Areas * 3cf 

Alternative materials and lessons lor teaching critical teading 
10 adolescents. Emphasizes reading in the content lields. 

'I • 

lOG 520 Reading Strategies and Language Acquisiiion 3 cr 
Teaching reading based upon language principles 

DG 530 Psychology ol Reading 3 cr 

Evaluates current programs and materials in Ihe lighi ol 
learrYmg theory and research ol the nature ol the reading 
process 

OG 536 Special Studies in Teaching Reading 1 -6 cr 

Each study will be designated by a qualilying subtitle 
Prerequisite RDG 355 and RDG 455 or consent ol instructor 

DG 537 independent Readings in Peadtng Education 1-3 cr 
Each course shall be identilied by a quMlying subtitle. A 
maximum ol 3 credits in any semester and a grand total of 6 
credits. 

DG 57 1 . Advanced Cotrective Reading 3 cr 

Techniques and meteriatli. assessment and design ol instruc* 
tional strategies (or students with problems in reading. 

DG 565. Practicum in Reading 3^ cr 

Supervised . latXKatory experience with children with reading 
dilliculties The student implements a program ol specilic 
procedurei to aid Che disebled reader Prerequisite: RDG 511 

30 500. Special Research Programs i -6, cr 

h^vklMl investigelion either anafytical or experimental. May 
t O id lor a maximum of 0 credfis. 



RDG 599 Master 's Thesis var cr 

RDG 600 Doctoral Research var cr 

RDG 605. Independent Study Topics in Reading « 1-6 cr 

RDG 607. Interdisciplinary Doctoral Seminar 3 cr 

Same as BIL. C EP. ECED. EDUC. EMD. SPED 607. 

RDG 640. Internship in Teaching Reading 1 -6 cr 

Each course should bear a qualilying subtitle. Maximum of 6 
credits in any semester and a maximum of 6 credits. 

RDG 650. Seminar ^ ^ Bcr 

Each course will t>ear a qualifying subtitle indicating course 
content. Reserved lor educational specialist and doctoraMevel 
students. A maximum of 6 credits in any semester and a 
grand total ol 9 credits. 

RDG 685. Practicum 2-6 cr 

Provision lor lietd inquiries and experiences, designed to 
prepare the doctoral student lor assuming responsibilities in 
the areas ol curriculum and instruction. 

RDG 693 Educational Experimentation 3 cr 

Same as BIL, C EP. ECED. EDUC. EMD. SPED 693. 

RDGr698. Selected Topics ^ -6cr 

Altered under various subtitles which indicate the subject 
matter 

RDG 699. Research Project cr 
Qllered primarily lor those pursuing the research requirements 
lor the Ed.S. degree. Course may be repeated up to a 
maxinuim allowed lor this degree. Each research protect will 
be designated by a qualilying subtitle. ^ 

SPECIAL EDUCATION 

SPED 450. Education ol Exceptional ChlWren . 3 cr 

A beginning course in regular and special classrooms. 

hospitals, and residential schools Attention is given to 

characienstics, identilication, and educational needs ol the 
various groups ol children* impaired physically, mentally 
retarded* gilted. etc. Designed lor ^enefal and special 
educators, nurses^ counselors* and related prolossional 
^ personnel , 

SPED 451 Curriculum lor Special Education 3 cr 

Deveiopmeni ol educational programs for individuals or groups 
in classroom or residenlial settings. Prerequisite SPED 4S0 or 
consent ol instructor 

SPED,4S2 Methods and Materials lor Special Education 3 cr 
Procedures, accepted practices, selection of maierials for 
elfeciive teaching of splBciai educalion classes Prerequisiie 
SPED 450 or conseni of insiruclor . _ 

SPED 453 Individual Dilferences in Language Dovelopmenf 3 cr 
Same as ECED 453 ' 

SPED 458 Mental Reiardafion An introduction 3 cr. 

Dealing wilh histofy. philosophy, goals and obieciives, classifi- 
cation and characteristics of menial retarda^pn. Pr^oroquisiie 
SPED 450 or consent of instructor 

SPED 459 Methods in Behavior Management for Special 

Education 3 
Behavior -change strategies lor exceptional children Preroqui- 
site: SPED 450 or consent of instructor 

SPED 463 Assessment of Exceptional Children 3 cr 

Theory and use ol norm*and criterion-relerencod instruments 
in the classroom, planning ol prescriptive instructional pro* 
grams. Prerequisite SPED 450 or consent ol instructor 

SPED 466. The Learning Disabled Child 3 cr 

Current delinitions. conceptualizations, and techniques Pre- 
requisite SPED 450 or consent ol inslructof 

SPED 461. Practicum in Special EdAation 3*9 cr 

Suporvltod experience in special education settings. One 
semester (3 credits) required Preroquisitei SPED 4S0 or 
consent d instructor 
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SPiO 482 Sii*0tfAi l^ocrKog in .Spocial Educalion 3-9 cr 

FuO'timo Ifudont ictclitng m o tpetiaJ education classroom 

SPED 489 r^^ics ' 3cr 
Ofl«r«d ufidor vtrtous subtitlts ^rhich indtctio the subjoct 
matler to be coverod May bo ropaaiad ihreo times for a 
maximum ol 9 credits . 

SP£0 495. Oiracttd Stucfy Courses tn Special Educeiion 13 cr. 
Each coufte ehali ^e identified by a qualifying subtitle A 
• maximum of 3 credits in any onf semester and a grand total 
of 9 credits 

SPED 49SH. Diiected Study Courses in Special Education 1 -3 ct 
0«sH)ned for students in (he honors program. Each coursd wiu 
be identl^ed by a quafifylng subline. A maximum of 3 credits 
in any one sameitef and a grand total of 6 cradits. 

SPED SOi Topks tn Special Education i 3 cr. 

OIKered under various subtitles which indicate the subject 
matter to be covered A maximum of 3 cradits in any one 
samester and a grand total ol 6 credits. 

SPED 802 ProOiams 1 -3 cr 

Oflerad under vartous subtitles ^hich indicate the subject 
matter to be covered. A maximum of 3 credits in any one 
semester and a grand total ol 6 credits. ^ 

SPED 503 Contempof ary Development t 3 cr. 

Ollered under various subtittes which indicate the subject 
matter to be covered A meximUm of 3 cradits in any one 
semester and a grand totai.pf 6 credits 

SPED S05 Advanced Assessment of Excaptional Children 3 cr 
Advanced theory and use of norm and critarion*relerenced 
instruments in the classroom, planning of prescriptive educa- 
tional programs. Prerequisite: SPED 463 or consent ol 
instructor 

SPED 509 Readmg lor trio Exceptional Student 3 ct 

Same as ROO 509. 

SPED StO Current Issues in Special Education 3 cr 

Theoretical ar>d empirical bases for special oducation prac- 
tices Skill deveiopment in critical thinking, reading, and writing 
in relation to contemporary problems 

SPED 513 Curreftt Research in Specialised Edueaiionai Areas 3 cr 
Same as BIL 513* ECtD St 3, ROG 513. . 

SPED St 5 VVoriung with Parents o« Excepiionai Children 3 cr 
Methods and toclintquos for educators and other prolossionais 
in parent professional relationships 

SPED 520 Teaching Qifted and Jalonted CHiidron 3 cr 

Identification procedures, instructional methods, and modoi 
programs lor the special and roguliir classroom teaclter 

SPED 521 Programs in Spociai Education icf 
Federal and slate legislation affecting special educalion. 
includes pnr^iples. policies, and programs relating to slate 
and local responsibilities 

SPED 522 Curncuium and Methods lor Teaching Severely 

Handicapped 3cr 
Setting up instructionai program and presenting current doetgn 
and practices in educating the sevaraiy handicapped child ^ 

SPED S23 Advanced Curriculum for Ex<feptional Children 1*3 cr 
Ollered with subtitles such as Laarning Disabled. Mentally 
HBnti^$0p96, Errk}<iona(ly Disturbed Prerequisite SPED 450 
and SPED 458 or consent of instructor. Maximum of 9 credits 

SPED &25. AppBad BehavloraJ Analysia 3 cr 

Application of prlnclpias of. ope/ant conditioning and contin- 
gency management with exceptioniU children m educattonlii 
•atHngs. Preraquiittes: SPED 450 end C EP 508. 

SPED 53 1 c Special Education Administration 3 cr 

SPED 537 Indapendiint Readings in Spea§l Education i*3 cr 
Each course shall be Ulantiried by e qualifying subtitle A 
maximum ol 3 credits in any one semester and a greiM fotol 
O credits ^ 



r 

SPED 5»18 Field Eicperiencc in Spociai Education - t 3 cr 

„ Supervised experience for the advanced student Designed to 
individually accommodaio bolh practicing classroom let^t^^.^ 
and nonteachtng graduate students A maximum of 6 credltr 

SPED 550 Early Childhood Special Edyaation 3 cr. 

Issues and methods concerning early identification, infant 
stimulation, preschool programs, and parent involvement. 
Same as ECED 550. 

SPED 506. Instructional Programs for the Learning Disabled 3 cr. 
Theory, design, and implementatldfi of program models. 

SPED S9B Spacial Research Problems 1-3 cr. 

Individual investigation either analytical or experimental. Maxl/ 
mum of 3 credits per semester and a grand total of 6 credits. 

var. cr. 



vor, cr. 



SPED 599 Master's Thesis 

SPED 600 Doctoral Research 

SPED 605 Independent Study Topics in Special Education 1-6 cr 
A problem and seminar course for those pursuing en 
advanced graduate degree 'Each course to bear an approprf^ 
ate subtitle 

SPED 607 interdisciplinary Doctoral Seminar 3 cr 

^ Same as BiL. C ER ECED, EDUC, EMO. ROO eQ7. 

SPED 640. Internship in Special Education 1 S a 

Each course should bear a qualifying subtitle. Maximum of 6 
credits ir|i any one semester. 

SPED 693 Educatbnat Experimentation " 3 cr 

Same as BIU C ER ECED. EDUC. EMD, RDG 693. 

SPED 696. Selected Topics in Special Educationa^ 1*6 cr. 

Offered under various subtitles which indicate the subject 
matter tq bo covered A maximum of 6 credits in any one 
semester and a grand total of 6 credits. ^ 

SPED 699 Research Pjojoct in Speoiai Education vor cr, 

Oifored primarily for those pursuing tho research requirements , 
for iho Ed S degree Course may be repealed up to a 
qiaximum allowed lor this degree Each research project will , 
be dosignated by a qualifying subtitle 

_4 — ■ 
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ELECTRICAL AND COMPUTER 
ENGINEERING 



C^rmn. def^afim^nt head PhD (OHtahoma State} ^ommuni 
cation theof^ and s^srems. J Wtft Atmm Ph D f/Vew Mentco Statf) 

bfo eiecif&ntcs RJ Blacky ingineer (Stanford) -^hctfon$cs, 
K« CarsiGf Ph O (Ohm State} -antennas. GM, f/achs, Ph D 
(Michigan State} computet %Y%tem%, RL. Qofden, PhD (Cahtof^ 
ntaf&efHeiG^I--<:oaif:)UtQf9 Qlecttomogneticn, G jHancock, PhD 
( Arkansas} --f emote senitng, M Hankamer, Ph 0 (Now Memo 
State^^ommunication codfng. ji<ef sting; M S (tilings Ifimute 
of Technology) -powef sysrems. QW Lucky* PhD (Okfahomo 
StM)-citcuif th&ory, L C ^.udoman, Ph D (Afiiona nSielO)--^ 
comm^imcation theory and syifm$. M D Memtl^ Ph DJ (Uti^)^ 
control systems S Canada. PhD (f9orfda)^HH3mr ayatems and 
machinery . SA ScNeusenar, PhD (fowB Staf) - atoctfOOf^UcU' 
iatws, H Smofteck, Ph.O (Taxaa ar Aitington)--=pQmt iystiim: 
JI Stealman, Ph D (Now MaMmo)-ctrcuit thaory and 9y9t9m$, 
J M Tayfor, Ph D (Wyoming) -^omfxyter syaiamt: W£ Thompson, 
Ph D (Michigan Sta(a)^yst6m iheofy 

*R&gi$torod Pr^osmonaf Engineer 

I The Department of ElectrloaJ and Computer Engineering olfaA 
graduate work leading to the Master of Science and the Doctor of 
Philosophy degrees 
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Excerpt from 1981 Course Syllabus 
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TO?IG(S) 


CONTENT 


GUBST^ /MEDIA/TEXT 




Child Abuse & 
Neglect 


Legal & ejthlcal reaponalbill- 
ties \ 

Identi£ic|atlon 

Reportingj 


Films trip-sound 

preaentatlon: What the Educator Sees 

Handouts 

transparencies 


6/30 

■ • ' ( 

i 

• 


Clasfiroom Manage- 
ment . 

.... 


Direct instruction (review) 

Quality control in special 

ed-vcation; (e.g. , DASIE) 

Frederick|s Clipboard .System V 
tMerle Kariies' point of view/ 
'the transdlsciplinary approach 

(review) \ 

^ ■ ' ! ■ ^ ■ ■ 

i 


Handouts 
Transparencies 

li 


7/1 

t 


Program Management 


Program Management: Theoret- 
ical and p^a'ctlcal tdnsidera- 
.tloa 


Dr, Tim Pettibone, Professor, 
Department of Management i Developmei 


7/2 

* 


Spatial & temporal 
considerations 


Facilities^ & equipment 

Scheduling 

State standards 


Handouts i 
Transparencies 

! 


: 7/3 

o 8 


Hurray I Last day 

3 ■ :/ / 

V 


Pos ttest^ 

Other evaluation 

Annoiince^ group competencies for 
check off ^'pur^oses'^^ 

* - 


Handouts 
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Secretary I and jferaduate 
Assistant Salary Schedule 
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POSITIONIS) ANNOUNCEMENT v"^ A 



Ntw Mexico State University 

P.O.B<scS273 • C. ^^^ 

Las Cnices. New Mexico 88003 l^, . 



. APPLY AT PERSONNEL DEPARTMENT, HADLEY HALU LOWERiEVEL • 
plated salaries may be higher if NMSU employee is Involved in a promotion) 

* • 

August 22», 1979 v 79/80-067 

* ; SECRETARY I (% Timfe) ' . 

• V * « 

Educadonal Specialties 



DEADLINE FOR , APPLICATIONS' ; 8/28/79 

HALFTIME ^ — ' : ASAP 

SALARY Grade 3 $276.50/mo. 



QUALIFICATIONS 

TYPING: 50 wpn. High school graduaClon or GEO certificate. One 
(1) year of typing and general clerical experience or. any equivalent 
comb tnatioci 'bf education and ^experience. Prefer Spanish fluency 
and knowledge of N>M,S>U.^ procedures . • • 

EXAI-CPLE OF DUTIES _ 

Types and edits proposals and final reports; arranges appointments 
and schedules travel; composes routine correspondence and answers 
routine Inquiries and questions; establishes and maintains files; 
perforos primary screening of callers and visitors; maintain^ I 
and prepares bookkeeping and other/records; makes arrangements J 
for wbrkshop/conference facilities; helps coordinate/distribute/ 
process project information and applications; reads and routes 
incoming mall; may take and transcribe dictation; operates 
WATS line; performs related work as assigned by Project Director/ 
Coordinator. ^ • . . 



• : 86 . • 

BEST COPY 

NEW MEXICO STATE UNIVERSITY ^ ' . . i 

IS AN EQUAL OPPORTUNIVy/AFFIRMATIVB ACTION EMPLOYER ^ ; ■ 



4,5 ■ 1 



tIMSU>80-20-093 

ciioUATE SCHOOL 

Boa 3C/LM Cruees. Naw MmOco 8S003 
Ta;«>tian« (SOSI 846.2736 



April 4, 1979 



HEKORANOtiM 

TO: 

FROM: 



Distribution Lists A, B, C,/ a/id 0 
HilliamH. Matchett, Dean ' " ' 
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SU3JECT: Stipends for Graduate Assistants and Hourly Wages for Student 
Employees » 1979-80 

There has been an Increase In the stipends for graduate assistants for the 
1979-80 academic year. The neiv stipends are as follows: 



Level 




Nine Months 




Summer 
1980 
6 wks. 


11 mos./12 checks 


1.00% 


50% 


Monthly 


11 Mos. 


Monthly 


I 


$4300 


$2150 


$477 


$716 


$5247 . 


• $437 


11 


4400 


2200 


488 . 


733 


5353 


447" 


IM 


4500 


2250 


500 


750 


5500 


453 



The routine hourly pay rates for graduate students being employed on student 
payroll (Form 201) are as follows (see ADC Minutes of September 13, 1977): 



Level 
I 

II 
III 



Maximum 
Hourly Rate 

$4.51 

4.64 

. 4.76 



All graduate assistants will pay their own tuition. Graduate assistants j 
anployed at least half-time (ten hours per week) will be classified as 
residents for tuition purposes during their first year at NHSU. If New f 
Mexico resident status, has not been established by the time of any reappointment,, 
the graduate assistant will be subject to non-resident tuition rates. 

All hourly employees pay«^heir own in-state or cut-of-state tuition based on 
their residency status at the time of registration. See pages 120-121 of the \ 
Academic Policies and Procedures Manual for regulations governing student' 
hourly employees. • "* \ 



8 



m m 




Fees and Expehses/19 



ginsering. mechanical engineenng. ^nathematical sciences, 
ptvysics^ and psychology. 

Assistantships 

The assistantship. designed in the nature of an internship, 
is a teaming experience fadEitaUng the completion of degree 
reqiitrefnents. II he^ the student to acquire practical and 
piofessionaJ experience related to a degree program and to 
piepaie for a professional career. 

Graduate as^tantsNps in teaching and research are avail- 
able to selected students in those fields in which graduate 
degiees are offered, as wen as in some other offices of the 
university. Students interested in the latter may inquire at the 
Graduate School E^giblHty for graduate assistantships include 
(a) acceptance by or registration in the Graduate School, (b) 
dassification as a "regular** graduate student (or GRE apti- 
tude scores above a point to be designated by the graduate 
dean), and (c) a' continuing 3.0 grade-point average in all 
graduate work. 

GeneraOy. a foreign student is noi eligible for an assistant- 
ship during the first year of graduate work on campus. 

The duties involved normally require about 20 hours per 
week of the student's time. By accepting an assistantship. 
the student is obligated to enroll for. and maintain enrollment 
in a minimum of 9 credits of graduate work per semester, 
unless prior approval of the dean of the Graduate School is 
secured. An assistant may not enroll for more than 10 credits 
(12 with overtoad permit) for any one semester. During six- 
week summer sessions, graduate assistants must take at 
least 2 credits tHJt not more than 4 credits. Courses taken for 
aduit or undergraduate deficiencies are counted in the maxi- 
mum total coursd load; audited classes cannot be used for 
the minimum course load requirement; and only three credits 
of undergraduate deficiency can be counted for the minimum 
course toad. 

Stipends for graduate assistants In 1980-81 will be: 

, Stipend 

' S4810 

.i... S4930 

S5040 

level I applies to a student pursuing a master's degree or 
one who has attained less than 30 graduate credits. 

Level II applies to a student pursuing the education special- 
ist or doctoral degree, who has completed a master's degree 
^ the cognate field or 30 graduate credits in a related field 
and has passed the qualifying examination. 

Level III applies to a doctoral student who has passed the 
comprehensive examination. 

Graduate assistants employed at least one-fourth time (ten 
hours per week) wiQ be considered resid|^ts for tuition pur- 
poses during' the first 12 months of tenure. If New Mexico 
lesident status has not been established by the timfil of any 
reappointment, the graduate assistant wiQ b^ subject to non- 
^sklent tuttton rates. 

Graduate assistants, fellows, and trainees may accept ad- 
cfitional emptoyment or stipend from other university agendes 
with prior approval of \t\e department head and the dean of 
the Graduate School. They may be employed as tutors If 
^ »«fch emphyyment is shown to be free of conflict of interest 
gl^^ Hl consistent with policies governing supplem^tal appoint- 



Any request for supplementation of stipend for fellows and 
trainees will require a statement from the department head 
certify»g that any additional employment is clearly relevant 
to the^tudent's degree program and will not protong the time 
required for the attainment of Ihe training objective for which 
the award of fellowship or traineeship is made. 

Graduate assistants, fellows, and trainees may not work 
more thdn ten hours per week at the hourly rates set by the 
Dean's Council. 

Application forms for graduate assistantships or fellowships 
may be obtained by writing to the head of the department. 
Completed application forms should be received by the head 
of the department not later than Febmary 15. AU transcripts 
and fomris required for admission must be filed with the Gradu- 
ate School before application for assistantship will be con- 
sidered. 

The university limits the number of years a student may be 
supported. A student shoukl check with his department head ' 
on these limitations. 

Hourly work 

In order to be hired on a student payroll, a graduate stu- 
dent must be enrolled for at least 6 graduate credits. 



FEES AND EXPENSES 



TUITION 

New Mexico fion- 

Regular semester Residents Residents 

FulMime (12 or more credits) S354 SI 041 

Each credit over 18 29 87 

Part-time -per credit (1 1 or fewer) 29 ^87 

Audit, per credit 29 87 



.S434 
.. 87 
87 
87 



Summer Session — 1980* 

Fulltime (5 or more credits) SI 47 

Each credit over 7.5 29 . . . 

Part-time, per credit (4 or fewer) 29 

Audit, per aedil . . * .29 

*Chafges are appUcabie to each six-week session. 



NOTE: Short courses, workshops, and institutes are treated 
as completely separate sessions with per credit rates above 
applicable. 

Resident, nonresident status 

The determination of resident or nonresident status will be 
according to a uniform definition established for all Hevjf Mex- 
ico institutions by the Board of Educational Finance. Sbte of 
^ New Mexico, and administered by the registrars of the vj^hous 
institutions. 

Members of the armed forces, their spouses and minor 
children, not otherwise entitled to claim residency, are'eligi- 
ble for tuition payment at the resident student rates upon 
presentation of a certification from their commanding offfoer 
of assignment to active duty within the exterior boundaries of 
this state. 

88 . 
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APPENDIX I > 
Vitae From Key Project Staff and Consul tan^ 

1.1 Stile, Stephen W. (Project Director) 

1.2 Gall egos, A. (Workshop Presenter) 

1.3 Gallegos, R. (Guest Lecturer/Workshop Presenter) 

1.4 Lujan, Harry (Workshop Presenter) 

1.5 McDowell, Jerry A. (Graduate Assistant) 

1.6 Pettibone, Timothy J. (Guest Lecturer/ 

Workshop presenter) 

1.7 Veloz, Josefina (External Evaluator) 

1.8 Wachtel, William J. (Workshop Presenter) 



89 



y|TA FOR STEPHEM W. STILE - 
(Rowlsed July 1. 1982) 
« 

IMiaiilBSS ADORBSS 

SMclal Education Co-Ponf"' 
OmartMat of Educational Specialties 
Col l«e« of Education 
New HMlco Stat* University 

£5 cJJces. Hew Mexico 88003 
(SOS) 646-4313 

wnuE ADDRESS 

aaiO Rosedalo Avenue 

Las Cruces. Hew Mexico 88001 

(SOS) 886-8706 

ppftwitsaiOMAL PILE 

Placement Office - 
Utah State University (UUC-Oi) 
. Locso. Utah 64322 

pgRSQMAL DATA 

Born: June 12. 1937 
^ ttelehc: 5* 8" 

^ Welch c: 160 lbs. • ^ 
No physical lliol*»«ion« 
Uarrled. children 

n.»-.aERS AMD PB »*'^fiSIQNAL QUALIFICATIONS 

Mac.onal CouncU 'or^ccreduaclon of Ta.^ ,,32. 
evaluacor ^^^J, ° , State DeparCn,c„c of Education. 1979. 

Z ::::::: rttirorcer Ue.Uo state Oepa.t.nt o. Ed.cat.o„. 

Oecree U SpecUI EducaC.on; ^.nor .„ Ins.rucUpnal Technolo... 

ro::r;::n":;;'v:u:.cjon t.... ce.po.ta.au. spec.aust>. 

i.,. cai.o.u state 

Unlveralty. State Oniversity. San Jose. l(»72. 

M.A. Doereo In Education. California _ State University. 

Standard Teaching Credential (elementary). California 

:::eranul!:r'HlCh credential. California State University. San Jose. 

TA^Decree In Social Science; ^Inor In English. California State 
University. San Jose. I06i. 
DHOPESSIOWAf pnfllTIOWS HELD 

FI.W M~l.r. l>or..» of Muc.io" «»' "•"■»«"<" • 

EdlMMitloD. l«78— prwont. „»„„.„.l PnoAMlon Project. 
„,«c.or. orflc. or Spoc..,J-«c.. o. Cr»c«.. «» «o.i«o 

Collect Education, H«w namw 



VITA • Sioption tf. Siilo 
PliorESSIOHA». POSITIOMS HELD (Cont'd) 

Olrector/He.d Te.cher Su«»r Prwchool Handicapped Program. Colleco 
Sf"«Uh silenc... Onlvertlty of Wyo«lnc. Sun»er 1978. 
Uena>«r. Or.du.f Faculty. Mew Uexlco St.te Onlver.lty. Las Cruces 
Ne# Uoxlco. 1978— present . 

S-/„US?SlT.:^TKlio«-uS^S^^^^^^ 

A..l8t.nt Prof..«or. Colle«e of He.lth Sciences. University o* Wyomlnc. 
Larunle. Wyonlnc. 1976—1978. 

Research Assistant. TELEPAC Project. Utah State University. Logan. Utah. ^ 

i!It«!r'Depart»ent of Special Education. California State University. 
Los Ancsles, 1974. ^ rrr/tv 

School District. 1974. 

Supervlslne Bead Teacher. Butte 0^°^°^ ?fo^n?r'lS?0--t973' 

SKSd Minors (severely handicapped). Chlco. California. 1970 1973 

Teacher of the Trainable Mentally Retarded. Connlff Elementary School. 
San Jose. California. 1969—1970. 

Co^ensitory Education <f^^e6"}l69^ """" 

Hlch School. San Joso, California. 4066—1969. 

PROFESSIONAL AFPlLfATIOWS 

Association for Retarded Citizens 

Association for Special Education Technology 

council for Exceptional Children (Teacher Education Division) 

National Society for Performance and Instruction \ 

Phi Delta Kappa 

...r.UKr./SUPERVISION= UNlVERStTY LEVEL (Nn^es O^^-^^^, jJ^J.f 

Practlcum in Special Education. Now Uo,clco State University. (Fall 1982). 
As.essmcnt of Exceptional Children Department of Educational Specialties 
New Mexico State University (Fall 1982). • , , . 

' Applied Behavioral Analysis. Department of Educational Specialties. 
New Mexico State University (Summer .1982) . 

special Education Ad«lnlstratlon. '>?P";^rt"(«ois'uStSir'<S???nJ'l9J^^ 
Md Educational Mana«e«ent afld Developaent (cross-llsteaj. taprine 

Malnstrea»ln«. Depart».nt of Educational Specialties. New UokIco State 

r::::::n^::"p::::^Bducatlon. 0.p.rt.ent of Educational specialties. 
New Uexlco State University (Spring 1979). 
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iS iSxlS state Onlvewlty (Spring 19T9). ^ - 

- iriZ!Id Curriouluo for Special Education, Department of Educatloftal 
SScutJlSri^ JS«l?o S?ate Uatverelty (Summer 1979). ^ 
Crrricolu. for Special Education Depart.^nt of Educational SpecUUle.. 
mS UeSloo State Onlvereltjr (Spring 1970). 

ZZllTot Exceptional Chi Idr.n Department of Educational Specialties. 
. hSTmcxIco State Onlver.ltjr (Fall 1978). 

jHerlal. for Special Ed^atlon Depar,^nt of Educational Spcclaltle.. 
Mew Bextca State Oolverelty (Fall 1978). 

^,^:T,o, « ..a... "."'Si}-":,?;?'""" " 

Stat. Uolv.r.le» <r.ll 1878). . „ „, 

is-tSSJrsje^Suiir si.^^s«t?^^^^^^^ 

problem. In Child Abuae and Hejlect. Department of Social Work. 
University of Oyomlnf (Spring 1978). 

,....rc» U.«<K>.. CUW .f «ct.»c.'. ""I-"'" " 

Sciences. University of Wyomlnr (Fall 1977}. 

University. 1982— present . u^»i^^ 

Conference. La« v.ruco . Mexico Eederatlon/Councll 

President, and Executive Ooard Mf-ber. Mew Mexico |pa«r 
J" ESepilonal Children. 1981-1082 Developmental 
Member. Early Chlldf^d HandU^^^^^ Ford<*. Hew Mexico 

:r"ri:r:rLrario/rtln; Affair. C0»-lt X9Sl-pre.ont. 
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H«iib«r. Ca-ltt.. on Oa«.ltfe.. Faculty Senate. Hew Uexlco State 

!;2l^!'Jl;bu"Mfalr. Co«itte.. Faculty Senate. Mew -exlco State 
Ooivereity* I9Sle 

1^^. Bd«CiiMonal Standards Cofl«il..lon. State of Mew Uexlco. 
15«. U.t..r.tW DUctpltn. Oo~tttM. »" M.«t» St.t. Ont..r.tt,. 

"r;;;:"::^-!— — « 

S^SuexlcTstati Unlver«lty .vA979-1982. 

mrTealor Citizen. Tralaln. Project Advisory Board. Hew Uexlco State 

n:r::;ara::C;at.on Adv.,ory Board. Hew Uex.co State Un.versUy. 

rarraX'^rexlco F.-atlon/CounclI Jor E epUona^^^^^ FaU 
SnJS^enie. Albuquerque. Hew Uexlco. October 25-27. 1979_ 

B«c..tj; B..rd «»«.r. «~ ...1" F.«r..t.n/C».ci. 
(orei«eptloa>l Cl.lldp.0. «»79-l»S0. 

«L«~r «.d =».c«i.. Oo.rd .»b,r. U. Cruc. Ch.pt,r. Phi MU. 

coordinator for cvku^tlon of Loa.nlne Re-urce Centers (LRCs) for 
State Of Montana, May 1976. 

winter 1975--Sprlnc 1976. . . 4 » 

Title III/IV audit for Modet Resource Center. Prove School District. 
JiSlo "tkh. 5?nter 1975-Sprin6i 1976. 

Editor, n^^throu.!. <0t-. St... .p..Ul «..c.ti.» Jo»r».l). F.U 

Uombor. Bxecutive »*o»ra. «««•«•'» iQi2_i973 
O^oli for Exceptional Children. 1972-1973. 



VITA • Stophon W/Stllo 
Pago 5 

L.. Cruc- Public school.. C^uc... Wl. Child abu. ^ 

rc::;-»."~:.L . .... 

A work.hop for couoMlor. ana aa™ Intervention: 

March 20. 1931- ««« ii«k1co State Untverslty, 

"Child abu-e and neKl«ct"nivery^^^^^ ^^^^^ 

•ducat too personnel. April Z5. J . New Uoxlco. Pvelop- 
l.ilj .t Stl.uUtl. ^lT.«r... ».rc^ '•..;;.,„,„j citizen. .. p.r.- 

rrriu'^r^^rssr ins?!-- " 

Itov^nbor 30. 1978., , 
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wmresSIOilAL service; WA ton PnESEtfTATlOHS/CONSULTATiONS (Cont'd) 

K«» ll«Klco CEC Conventtoa. Albuquorqua. "Parent attrition In pro&rains 
Cor Mcaptlooal chlldroo," October 26, 1978, 

ii..io.- cirieana Prolact Collece of .^Continuing Education, Now Uoxlco 
StSw «Sl5iSSy. uS c^uSi. ••Teachlnc .peclflc .kill, to and manacine 
SroSJI blh^lo?; of tb« -.ntally retarded." (three presentation, per 
ceoester. Fall 1978>-Pall 1980). 

Oona^oa ARC. ta. Cruce.. Hew Mexico. "Ta-k "•ly"l« operant behavlor- 
Umi Tool, for parent, of the aentally retarded." October 7. 1978. 
OepartMDt of Social Work, the Onlver.lty of Wyo«ln«. Development and 
iZplei^Si^tlon of child abu.e curriculum. Spring. Suaimor 1978. 

Plfty-elxth Annual Interna|tlonal CEC Convention, ^""".^^'j: • .!!**3";S7a 
profeselonal partner.hlp«-«ervlnf the need, of the family." May 3. 1978. 

John r. Kennedy Medical Center. The Onlver.lty o'Colorado. Denver. • 
tolorido-9yomn« OAP Peaalblllty Study. Winter 1977— Spring 1978. 
Bur.au of Indian Affalr./M«w Mexico State >"»lver.lty La. Cruce.. Handi- 
capped Mayajo Education Project. Winter 1977-Sprlni 1978., 
>lft»-flftli Annual International CEC Conveitlon. Atlanta. "Introduction 
"%;il reSrSatliS: Plannlnc. lBpl«».ntln, •rji"!'}"!. {"i"^;|77 
for-co««iolty-barta_pr9fe..lonal. and paraprofee.lonal., April 14. 1977. 

California CBC Convention. San^rrancl.co. *'P»«*'|;«««',~'«»*"*»J" f?"" 
non-profe..lonal a. ln.tructor of the handicapped: In.tructlonal ^ro- 
eramlnc and the BU) proce..." Hovembor 19. 1976. 

Plfty-fourtb Annual International CBC Convention. Chicago. "PackaBOd 
hoie lostruotlonal-Baterlal. for^parente of ^he .everely handicapped. 
. A. cone.pt aoalyef.." April. 1976. 

Vl.ltln« Home Service.. Inc.. SaU Uke City. "Special training In 
MOtal retardation. " Pal I 1975— Siknoer 1976. 

Oevll. Uk. Region School.. Devil. Lake. North Dakota. "A .y.tem. 
approach to claa.room In.tructlon for the .evoroly handicapped. 
Auguat 27-29, 1975. 

^"~-^vlalon of Family Sorvlcea. Salt Lake City. "Aaaoaament . apoCif Icat Ion 
^ obJeStliaa. and managing behavior of aeverely handicapped children 
In the home." July aU-?3. 1975. 

Loa Angeft. County Superintendent of Schools. J br^s to rmlnc ' 

t^chnl'uea to program aeverely handicapped children." May^JB. 1973. 

RE SEARCH: PUBLICATIONS/TBCimiCAL PAPERS/MATP m AKS DEVELOPMENT 

s W fwlth London. B.). The achool role In thfe provon tlon 
ff^hild abual Slo^mlnSton. In! Phi Delta K^ppa tducatioTTITTiuHaitTSn. 
I l982. (tSaW 0-87367-172-4) 

(with Wachtel. W. J .6 Pettlbone. T. J.). Porspoctlvos 
on the appl ication of In.tructlonal technology In rural 'P^^i* 
program.. In M. Ilagen (Ed.). Read||nff. In rural ■P?g^*^g^rrl^^-„B,) 
Broadus. MT: Trlcounty Special Education cooperative. 197?. im proas). 

A unlver.lty-ba.od In.ervlce tralnlne model for poraonnol 
aervlna han dicapped Infant., toddler., and pro.choblor. In rural 
' !° R C Klble" (eS ). Education and related .ervlcea for V°""K/^^^«'^f^. , 
l?>K , p;ot" need. In rSral area. , ftoaourc oa In yfiueatlon. iM2 (In preaa). 

(with London, S. B.). The achoot and t»re maltreated child. 
Muevo Uexlco Elementary Prlnclpala . 30 (jl). 23-24. 1982. 

rwlth Gallegoa. A,). Senior Cltlsena aa paraprofeaalonal 
nawrnrSidil £r rurirSpeclil education prograp,.. Lifelong LearnlnK. 
9 (7). 15-24, « • • 

<wlth Eatrada. D.. UcDowoll. J, A.. !• Kykor. 0.) Annotated 
klUH»., .nk^ ^ iarlv ehlldhnod education of the handicapped coireStlo nr 
U,"S. MM; ^rlachooi Handicapped Proje ct. 8Pg«^*il;fe»^t°;" 
SJSponetft. Dapartawnt of Educational Spaclaltlaa. Hew Mexico State 
Onivoralty. 1981. / j 

ERIC . ^ J^D . 
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nP^PAPr.-, 'p»BLia>T.n>..WNICAL P >n.^n.^uAT.n, Al^ DEVEU)PMENT (Confd) 

. Data-based decision making In procrams '^^ handicapped 
learner.: ' T hrS models > Performance and Instruction. 1981. 20 (3). 

Media. 1980. ' , - , ' 

._. IiDprovlng the quality of special ^",5"5'\4 

areas; The co^lece of education's contribution. Compact .. 1980. 14. 

(3), 24-26. ^ 

^. (with Pettlbone. T.). Training and cert I Jlcatlon of 

kdministrato rs In special education. Exceptli>nal Children. 1980. 46 
(7), 530-533. 

.(with Bavolek. S. J.. * London. S B.). Child abuse and 
neglect: U nlverslty-based preparation. Rrnontces ^" ^''"^^^^^"[aB 409) 
iglo! 15 (11). 88. (ERIC Document Reproduction Service No. ED 188 409} 

(with Olson. A.). The trandlsclpllnary^ model: an 
IlteJ^Sin^^pjirachlo^^ 

hood education proerams for the handicapped. gp Vay BOa) 

15 (12). 83. (ERIC DofiUment Reproduction Service Ito. ED 189 803) 

1979. OSBH 0-8089-1164-5) 

e^i^H qrile A > Special education and delated services 

^oTCTHipp^d^J^uSi^iSiii;^; ^'FldSr .ITs r.illVll" 

center-based program. Resources ^''/g"^*^';"?^/^; ilU"}. 
(ERIC Document Bepjroduct Ion Services No, ED 171 r 

1979 

an tl Teacher Education . 1979. 2(3). 69-74. 

t^ifh rniP J t Garner. A.). ''Maximizing parental, involve- 

Children i>ubllcations. 1979. . ■ . , 

rwith Cole J., ttole. M.). Identification of reinforcers 

THFTiiHai^pP^d'^eaSers: '^-truciion and use of a classroom conse- 

quation matrix. The Pointer . 1978. 34-39. 

rwith Cole J.). I*arent attrition in programs for excep- 

Resou-Vcel . 1978. 11(1). (ERIC Document Reproduction Service No. 
ED 153 420) . 

Sf ndent competency checkl lBf. Handicapped Pjeschool, 

Wyoming. 1978. . ^, a 

p,,Ti.^-.-ph y; Preschoor *»l»«catlon of the h*"<'^c»PP?q; 
STiiler-Pres chSol KnSicapped bducat ion Proj ect. Ooiiege ot Health 
Science. The University of Wyoming, 1978. ^. ^ 

i« n.f. preschoo l «.ducatlon oTthe handicapped. 
ISFSiliT-p^es bh^CI^Si^dlcapped Education Project. Co llege ox «ea..n 
Sciences. The University of Wyoming. 1978. 

t 
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. Attrition '-'o-,^" ^5rnlK»rs^^^^^^^ , 

State University. 1976). ai|p£j-^^ 
3?8. 38. 5095A-5758A. (University Ml Outreath 

. sPOfc"" "^'•'"'^^rhri.l cSntSr. Utah State 

^-T^r7fn1^1.,irhi.i<t^n^'^^^^^^^ functional 
University (currently published as m p^^^i^p^entjii L«ai 
.^.A^ .nd phrases). Nlies. ^ 

, (with Alley. '^orprof^slonal assistance. 

!;'''^r^Snm:".r— "'^^ Spoliation.. 1977. 2(1) 31-38. 
t»...-n>l Of t^ ' Snwerti ana n r ■- ^ ^j^ction to 
'(with Hertleln. ;„5 e;aluatln8 tralolng for 

Education. 1977. l±kli. \ 

Eb 13^ iUS) „ ^ hori>e instructional materials . 

(with Atkinson. C). P^JS? ^ «°"*^«P'""^*'^'°' ^l^^^*^ 
1S^^^''^K^I ''tinr'n^"' ES??SicuSe^%e5roductlon SerTTHe 
«n Education . 1976. IICSJ. » • ^ . 
Rb. ISO i'M i>5l) „ Q \ An outdoor recreation 

J .i^iyint'^ manual . Salt LaKe y 



— ^o^.aidiSpS»u?^. . Sur^TT-i^^o^ss^^^ 

■ ' ' n . Efficacy of a third-party Special 

. (with Brua«.ett Jl'-^: "fitted to Exceptional 

e ducation m ediation tralninc procram. 
Children . 1982.. 



necc^nrH. ORAHT^Mn...... ^ ,,„t«/Trainers and Regular 

NMSO. S250). 1982-1983. ^ Onivorsity (PL 93-310. 

Oue process ««f ,",iSf caj^^d AcJ' S3. 900) . Fall 1979. 

part D. Education of the """^"'^^ Program. New Mexico State 

preschool «landlcappedInservlceTralnin| Program. 

SS!verslty (OEH-DPP. $81,000). J«J Development. New Mexico^ 

Due Process "edlatlon Training and Mater^^^^^^^ Handicapped 
State Unlvornlty (PL 93:|?0. i ar 

Act. 56.000). Spring 1979. Preschool Handicapped. The 

Act. $11,000). Summer 1978. _ programs In Education of 



^HANTSMAN^^ 
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,bsbar ch/ CRAMT^.«ahs"IP ^TOTAL "^'^'^ ■ ^251. 290) (Confd) 

^Jw/reMlblllty Study. . The University of Wyomlne (DDO. $25,000). 
Winter 1976. ^ 
weSEARai: fiRANTCllANSmP (Pendlne »t present) 

Preservlce Tralnldf of Regular Educators to Work Blth ""di^Pf"* 
Students (Office of Special Educatlon-DPP. $257,719). Fall 1982 
(resubmission). ^ „ ^ , 

continuation • 
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Anne Gallegos VITA Date of Birth:. 10/8/46 

2640 Ardis Office Phone : (SOS) 646-2447 

Us Cruces, Mew Mexico Home Phone : (SOS) S22.2S17 

PR^ENT POSITION 

Project Coordinator - FamiJ^ Dynamics: Adjusting to a Handicap (A community- 

bas^d education program) 
College of Human and Community Services 

3446 New Mexico State University 
Las Cruces, New Mexico 880i03 

Assistant Director - Women's Educational Equity Act Project 
Department] of Educational Specialties 
Box S70i fNew Mexico Statue University 
Las Cruces, New Mexico 88003 

PREVIOUS POSITIONS 

Project Coordinator - Paraprofessional Training for Senior Citizens to work 

with the Handicapped 
College of Human and Community Services 4 

Box 3446 New Mexico State University August; 1979 - May, 1980 
Las Cruces, New Mexico 88003 ^ ^ 

Materials Development Specialist 
Title VI-D 

Division of Special Education . ' \ August, 1989 - May, 198Q 

State Department of Education * 
Santa Fe, New Mexico ; * 

Graduate Assistant - Special Education \ 

Practicum Supervisor^ 
Department of Educational Specialties 

Box 3 AC New Mexico State Univgrsity August, 1977 - May, 1978* 

Las Cruc^fs, New Mexico 88003 

Program Director and Diagnostician 
Open Door Center for Developmental ly 

Disabled .Adults and Children October, 1974 - June. 1977 

2325 E. Nevada 

Las Cruces, New Mexico 88001 
EDUCATION , • 

— ' ■ ' , .'i 

New Mexico State University. Las Cruces, New Mexico 

B.S. Elementary/Secondary Education - History, English, Library Science 
January, 1969 

New ^lexico State University, Las Cruces, New Mexico 
M.A.T. Elementary/Secondary Education - Special Education 
May, 1976 

New I'texico State University, Las Cruces, New Mexico ,^ j« 

Bd.D. Special Education/Curriculum and Instruction M^ICs 

^ERJC _ . 

. : - „ BB .JW^ 
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AfiPRESS 

D«parcB«nc of Educaclonal Sptclalclei 
Box 3AC 

Ki^ Haxico SzM Univi^rslcy 
Crue««t ^ttv MskIco 08001 



ell < 



TEACHl3fG AJtyS Of COMPETSXCE 

Elcacacaqr MueacioaTtlactd cour««i vief& conc«ncracloa on raadlng aod raadiag 
^ la a •ilinsual/tieijlctiral Cducacioa secclag* » 

1937 iachalor of Area In CovaraaanCt Univaraley of Kav Haxico. 

X$^^ Kascar of Area In ElaMocary £ducacioo vlch an eaphaaia in Raadihf, 

Utilvaraic/ of Hav Siaxico. 



1974 



(A Scudy of Culcural Markara In Salaccad MaSara Oatisnad for 
iillnsual/ticulcural ?rosraaa). 



TEACHtStC gXTEIttENCg UtCLODES 

1975- 197( Aaaiacanc Profaaaor of CIceaacary Educacton, Daparcmanc of 

ElaMocary Cducacion, Univaraley of Mati ^faxico• 

1973 (fall) Taughc Organigacion x anaananga da la laccura an la aaciiala 

prinarla for cv«ncy-»alx Eduadoraan caachara and auparviaor. Tba 
Chivaraicy of 2fav Maxico caeipua. 

1976- praaaoc Aaaiatanc Profaaaor of Educaclonal Spaclalciaa, !fav Kaxico Staca 

Univaraley. 

X 

wpmc gX?E1ttE:tCE AKD COySlXTAXClfeS ixclupe 

1973 Albuquarqua Public Schoola, January, 1973. '*Culcural Karkara and 

Cha Madint Prograv.** 

1973 Colcural Avaranaaa Cancar Secondary Sducacion Madinf Confaranca, 

Albuquarqua, 2fati Ha.'clco. 

1975 Croal-Culcural InacltucaT Fore Lavit Collaga, DurangO, Colorado, 
Juna, I97S. 

1976 **Tha Raadlng Prograa in cha Ilaaancary School.'* Roivall, Nav 

Kaxico. 

. 1976 "Tba Raadlng Progrfn In a Blllngual/glculcural Saccing." ^adadan 

tndapandanc School Diicrlcc, Anchony, .Saw Haxico. 



accl 



1976 Consulcanc for No ma 1 at Suparlorat Pronrama da aicudi^ acclalai 
an la, atcuala priaaria . San ?a^o dal Lago, Ecuador. 

1977 "Culcura In cha Elaaencarv School CuK^icultf^v "-^ Chaoa Indapandanc 
School Difcricc, Chaaa, S*av Maxlco. 

1977 "Macodologla y lai clanclas an* un programa bll^lngua y blculcural.'* 

Haw .Maxlco Scaca Univartlcy. 

1977 Nav Maxlco Scaca Aaiociaclon for Bilingual Educacion, Annual 
Confa;'anca. "Caring; Tha Foundaclcn for Acciorf." 

19 7t "Culcura y al dasarroUo da languaja.*' Maw Maxlco Scaca Univaraley. 

1978 Confarancia Xncartiacional da Licaracura Xnfancil y Juvanil an 
Eapanol, San Francisco, Caiifoniia. 

197t Naciooal Aaaociacion Tor Bilingual Educacioni San Juan, PuarCo Rico* 

1979 locaniaeional Raadlng Aaaociacion, Aclanca, Caorgia. 

PmiCATtOHS IXCLUDE 

ColUboracion, Ecuadoraao Raadlng Sariaa for Childrani publiahad by cha 
Kiaiacry of Educacion| Quico, Ecuador* 

•Thay Lika Vhae Thay Uvat Culeurally Ralavaoc Raadlng," .fav ^.axico fchool 
tSXiaa* Val. Sk. H: U Spring. 197i* ^ 



^ihiag io on Cogitaeiaai Taacbiog Baaic"\^cabulary eo Ineallteeualiy f 
m llfMii mm.mtm K«»<i««PP«< •illotual CHildran/' (in conjunceion wieh Or, Jack Cola and. Dr. Hoy * A 
KiWi]W& Tli# Pointor. Wifitar. i9l9» Graaa V«Uay, Calieonio- 



Vm for HAMX A. LUJATI 



A0ORSSS 



Maxlico Scac« Unlvirslcy 

Box 4iaa 

Us Crutfts, Htv Maxleo 81003 



lf70 
19 71 



Taos, tfsv Kssdco, Mar 1937 <sradusc«) 

B.S. Ost^cs In ELsBSncary Educaclon froa M«v Maxlco Scaca 
Qbivarsley^ 

M.A. Dssraa lo Culdaoea and Scudant Parsonnal vorl^ Arizona Scaca 
Oalvaralcy. 



WMC CTSXtEHCg IXCLUDES 

I972*praaanc Dlraccor of Haclva Asarlcan ^prograas, Ifev Mexico Scaca Univaraicy. 

**AppIi«d Paychology" - Cancral Ariiona Collaga, Coolidga, Arizona. 

MacArchur Elaosncary School, fifch grada, Laa Crucaa, Mav Mexico. 

Obivaraicy ^Hilla Elaaancary School, aixth grada, Laa Crucaa, Hav 
Maxico, caugbc^aa acudanc caachar. 

Buraau of ?riaona. La Tuna, Taxaa. 

Supacviaor of Elaaancary achool acudanc caachara. 

Laa Crucaa Kacraacion Oaparcoanc, Las Crucaa, Hav Kaxico. 

Gila lUvar Caraar Cadcar, Sacacon, Arizona (oparactd by Cancral 
Aricona Collaga) aa Haad Counaalor, Adsdniacracivc Aaaiacanc co 
cha Exacuciva Daan, and Oiraccor of Scudanc Sarvicaa.. 

PROFtSSION'AL SEXVICES iriCLCDE 

Conaulcanc, V«tcarn :(av Maxlco Uoivaraicy, Sllvar Clcy, Nav Maslco (VLMAX program). 

Conaulcanc, Danvcr Cociunlcy Collaga, Aurora Campua, Danv«r, Colorado (Naclvt 
Aoarican Scudiaa). 

Conaiaalon on Inacituciona of Klghar Education, Horch Cancral Aaaociacion of 
Collagaa and Sacondary Schoola (accradlcacioi^ of Cocnunicy Collagaa and Univarai- 
ciaa). 

Chalraan, All Indian Adulc Adviaory Cocoiccaa, Ha«r Maxico Scaca Unlvaralcy, Laa 
Crucaa, H«v Maxico. 

Madbar. Coaoictaa on Hlnoricy Affaira, M.M.S.U. 
Cooaulcanc, ERIC Claaringhouaa , H.M.S.U. 
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VITA FOR JERRY A. McDOWELL 



f < 



ADDRESS 

Departfl»nt q£ Educational Specialcles 
College o£ Education 

Box 3AC : 

New Mexico State University 

Laa Cruces. Kew Mexic«»' 88003 ' 

DEGREES 

Ph.D. Kew Yfexico State University, in progress. (Special Education/ 

Curriculum and Instruction) 
M.A. University of Cincinnati, 1978. (Speech Pathology /Audlology) 

M.A. in Ed. Northern Arizona University, 1975. (Special Education) 
B.A. University of Texas, 1973. (Political Science) ^ 

ORGAHIZATIOaS 

Alpha Kappa Lambda - National Social Fraternity. * 

Phi Delta Kappa * Professional Education Society. 

Phi Kappa Phi - National Scholastic Honor Sbciety. 

PI Sigma Alpha - National Political Science Honorary Society. 

Council for' Exceptional Children. 

. EXPERIENCE 

.Coordinator, BEH Personnel Preparation Project for Preschool Handicapped. 
New Me)^co State University, 1980- 

Speech Pathologist, Cobre Consolidated Education District, Bayard, 
New Mexico, 1978-1980. 

CONSULTANCIES 

Served as Speech Pathology advisor for Special Education Appraisal and 
Review Committee hearings in the Grant County district of New Mexico. 
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* VITA FOR TIMOTHY J. PETTIBONE * 

ADORESS . 

Dep«rtB«nt of Educational Management and Development 

Box 3H< Hew Mexico State University V 

Us Cruces, Hew Mexico 88003 

DEGREES 

Ph.D., HeW Mexico State University, 1969. 

M.A.. Hew Mexico State University, 1968^^ ^ 

B.S., Oregon College of Education, 1965. 

EXPERIENCE ^ 

Department Head and Professor, Department of Education Wagement and Development; 
Hew Mexico State University, 1970-present . 

Research Associate, Office of Research and^luation, School District of 
Philadelphia, 1969-1970. ^ 

Laborator^^ Manager, Division of Teaching Research, Oregon State System of 
Higher Education, Monmouth, Ojcegoh, 1965-1967. 

Director of Technical Publications and Technician, Exact Electronics Inc., 
Hillsboro, Oregon, 1962-1963. 

CONSULTAMCIES 

El Paso Community College, El Paso^' Texas. 

Eastern Arizona College, Thatcher, Arizona. ^ 

Region XIX Service Center, El Paso, Texas. 

University of the Pacific, Stockton, California. 

Ttoject HEED, Sacaton, Arizona (6 reservation sites). 

Project MEOW (Mescalero Education on Wheels), Mescalero Apache Tribe. 

Southwestern Cooperative Educational Laboratory, Albuquerque, New Mexico. 

Franklin Institute, Philadelphia, Pennsylvania. 

Southwest Educational Development Laboratory, Austin, Texas. 
PUBLICATIONS 

Stile. Stephen W., Himothy J. Pettibone, "Training Certification of 
Admlniatrator. in Spec^l Education." Exceptional Children. April 1980, 46 (7). 

Pettibone. Timothy J., Review of "Perspectives for the Future System of Higher 
^ . Education" by HUrosbima University ^ International Journal for Higher Education 
ManageroenC . In press. % , 

O «etll>one. Tliio,thjr J. and PhiUip H. Olllard. "Overhead Transparency Ugibili^^ 
■ ERICn ftinctlon ol Distance, Image Reverwl, and Utter Height and Width, Audlg , 
■ Miguel Jomrfttl , Vol. XI. No. I, P«ll 1976. , A 

' ■■■■ ■ — - ' ■ ' . Ino A 



VITA 



Joseflna Estrada Veloz 
308 Lomont 
El Paso, Texas 79912 
(915) 584^3267 



EDUCATION 
Ph.D. 



M.A. 



1980 - (expected date of con«>letion) . New Mexico State University Las 
Cruces, Counseling and Educational Psychology (major enphas is: 
mental health evaluation and research/ community services; * minor: 
experimental statistics) 
1978 New Mexico State University. Las Cruces. Counseling Educa- 
tional Psychology (major emphasis: mental health evaluation and 
research/cominunity services; minor: experimental statistics) 
M.Ed.' 1976 University of Texas at El Paso. Guidance and Counseling (minor: 

/'^'^ sociology) 

B S.I 1968 University of Texas at El Paso. Health and Physical Education 

(minor: Spanish/Biology) 

RELEVANT EXPERIENCE 

^sultant. U.S. Office of Education. Sex Desegregation Training Institute. 
New Mexico State University. Las Cruces 

' ^.irfna/SS 1978 Evaluation Intern. Southwest Comiminity Health Services. Las Cruces. (Re- 
Sprfng/SS 1978 ^vnluat ^^'.dmation of interviewer operation, instrument revision. 

?o™ design aAd translation to Spanish, collection and analysis of data, 
statistical applications, report writing) . 
1977 Group Facilitator. First Offender Program. Las Cruces. 

1976 school Consultation Project. Southwest Community Mental Health Services. 
Las cruces. (Research Lsign. interviewing, observation, report writing). 

1968-1976 Teacher. El Paso Public Schools. Texas 

T RAINING CONFERENCES • * . 

- <:..™mpr 1979 pITTicipant in National Chicano Research Network 1979 Training Institute. 
Summer 1979 ^^J^^^JP/^^ „«thodologtes and techniques appropriate for research 

1977 ' Statistical Systems for Mental Health Centers; Applied Statistics Training 

Institute. Department of Health. Education and Welfare. Dallas. 

PUBLICATIONS „ s . , c 

veloz, J. E. Bilingual materials in the social service system, y His panic Jovmal of the 

Behavioral Sciences , Dec. 1979, U^).,. 
HONORS 

Health Evaluation and Research Training Program Fellow. New Mexico State University 
\^ 1976-1980. 

PRDFESSIONAI> ORGANIZATIONS 

New Mexico State University Chicano Faculty and Staff Caudus 
Phi Delta Kappa 

I«aged« Ui^ Cruces^ iO*i . ? 



VITA 



Mil Ham J. Wachtel 
Associate Project Director 
Department of Educational Specialties 
Box 3AC, NKSU 

Las Cruces. New Mexico 88003 



Home Address: 



3039 Kin rise Drive 
Las Cruces. NM 88001 
(505) 522-8928 



SPECIALTIES; 



EDUCATION ; 



EXPERIENCE: 



RELATED 
CERTIFICATIONS : 

PUBLICATIONS: 



PAPERS/PRESEN- 
TAYXofc: . 



Management, special education administration, evaluation, 
fiscal and policy analysis, research methodology, 
research administration. 

Ph.D. (Educational Administration/Finance and Accounting) 

New Mexico State University, 1982 
M.A. (Educational Administration/Research) 

New Mexico State University, 1977 
B.€.S. (History/Basic Sciences) 

New Mexico Institute of Mining and Technology, 1973 

1 Associate Director. and Field Coordinator, Preschool Special 
' Education Specialist/Regular Education Admlnlstator 

Inservlce Training Project, New Mexiqo State University, 

1982-present « ^ 

Research Intern, Educational Research Center, New Mexico 

State University, 1981 -present 
Graduate Assistant, Educational Management and Development, 

Research Associate, Educational Research Center, New 

Mexico State University, 1979-1981 ■ - 

Graduate Assistant and temporary professional. Office ot 

Grants and Contracts, New Mexico State University, 1977-1979 
Counselor and Tutor Coordinator, Special Studeat Services. 

New Mexico Institute of Mining and Technology^ 1974-19/b 

Certified due process mediator for the State of New Mexico 

Stile, S. W., Wachtel, W. J., and Pettibone, T. J. Perspectives 
on the application of instructional technology in rural 
special education programs. In M. Hagan (&d.) Reading 
In rural special education . Broadus, Montana. Tricounty 
Special Education Cooperative, In press. ^ 

Wachtel, William J. "The Status of Theory in Educational 
Research: A Case for Two Theorfes." Education New Mexico- . 
12 (1), Spring 1981, ppi 4-7. 

The Effects of Ethnicity on the Attitudes of New Mexico 
Citizens Yoward Postsecondary Education , with 
M. L. Gonzales. Presented at the iweiveth Annual Meotljig 
of the.RocKy Mountain Educational Research Association, 
October^ 981, Dallas, Texas. 
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V.ITA - William J. Wachtel 
Page 2 



YAYlONS; Opinions and Attitudes of New Mexico Cit izens on Postsecondary 

^ Education: An Overview , with t. J. Pettibone and J. tavin. 
Presented at the Eleventh Annual Meeting of the Rocky 
Mountain Educational Research Association, October 1980, 
Las Cruces, New Mexico. 
The Status of Theory in Educational Research . Presented at 
— the Eleventh Annual Meeting of the KocKy Mountain «. 

Educational Research Association, October 1980, Las Cruces, 
New Mexico. 
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APPENDIX J 

Exerpt from Annotated Bibliography : 
tar\v Childhood Education of tne 
Handicapped Materials Collection 



} 



_^AMWDTATED BIBLXOGaAPHY: 
EXSp CHIL3H00O EDUCATION 0? 
THE HAiiDICAPPED MATSRIALS O)IlE!aTI0M 



Stephen, W.' Stile, • Project Director 
• Doris Estrada, O^duate Assistant 
Jerry A. McDoweli. Project Coordinato 
Glemia Kyker, Project Coordinator 



New Mexico State University 

I 

March, 1981 



TABLS OF CQMTENTS 



XVTIKHJQCTXOi *** 

4DMHiistMiio« or 5PBCUL . . 3 

EOOCATXON 

AsSESSSHEirr AW) screewiic • 

BEHiVIOl r^MiOEMBIfr/HOOinCAnOH......****** 

BnjmU'^'^^^'^^ CDOcinoii 

CBILD ABOSB AMD HECLECT....^^ 

niFMIt/TODDLEU COBRICOUJM * 



KBDU 

pAREHtlllO/FAJlEMT TRAIKIKC 

SFESCIIL EDUCmOMAEARLI CHILDBOOD CURRICULUM. 

TEXTBOOKS ' 

Vision AMD HEARIHO IMPAIRED.. 



9 
20 
22 
23 
27 
29 



30 
HI 

53 
58 




t 



lOB 



CfFAMT/TODOLCK OnJUOILCK 



A firanc'i Culda Co Early gducaclont forff Cuida Co E^rly 
EducttCion. PorC«g«t tfiicofiiia: CoofsriCion Educ«CLoa S«r** 
vicsi At»cT #12 » 1976. 

*l«f«r Co F«r«aciag/f«r«iic Trsiaiag S«ecloii. 

fl«iibo«9 J. (Cdicor). lafsnc «nd Toddlsr Miotsrcs Guids for 
FircnCi , L«raia«, tfyoviag: WISPt 1978. 



uywiag Projtcc WISP Oucrsaeli 
Box 3224 Dniv. Scsdoa 
Urudtt tfrowlas 92071 



(93.00) 



Thii gaids !■ • liicing hj clcls, «uCbor and publlihtr of 
■acariala on tbm Mrktc focasiag o« lafonc «ad coddltrs. Tht 
Suid« vtti cospllftd by. ch« iCtff mt ch« Wywing lafanc Scim. frogru 
•C cbt Oaiv. ot tfyoidog. Along vich Cbo MCtrlali llscs ii « 
bibliography of MC«ri«l« lo««C«4 sc cb« Ooiv. of Uyoaing Library 
r«ogifig fro« child esrs, dsvttlopmtic sad fetdlog Co ■oci4il*««oCion«l 
doir«lopMaC« . 



f 01 car, M. 

ParenCi . 

1974. 



Pro«oC ins Infanc Davlop— nc; A Cuida for Working viCh 



«ln£| 
illJ7 



Tnqanaa*n: D.A.E.C.E.E* PublLcniCon 



DracmaCrncion ^nd KniMrefi CCr. for Enrly Edue. 
6«orgo Pcabody' Collngn 
irnahvilU, Tcnn. 37203 



($4.00) 



Thn Accivicina in Chia bookinc wnrn dnsigntd for p«renC9 
viihing Co proaoCn dnvnlopMnC in Chnlr young Infancy in Cha 
arcaa of langiiaga aequiaicioni aoCor davelopatnc, persona l-9oc 1^1 
■killa» and cogniciva grovch. Tha ac Civic laa accoopany a sequenca 
of davelopaanC duritig cha firaC year of life in aach on che above 
areaa. 

Cordon* I. Baby Learning Through Baby Playi A Parent's Guide fo r 
Che FiraC Two Years. JTcw York: Sc. Martin Press, 1970. 



Sc. MarCin Preaa 
175 5ch Ave. 
Nav York,1l«^Y. 100 10 




($8.06) 



ok %fM9 vriccan for parenca working wich children > 
ranging xtr^ge froa 0 Co 2 yeara. Tha book conCaina oany {aaes 
which develop baaic akills such aa focusing, eye^hand coordina- 
CLon, axpl^aCout cruac (iaCaracCion baCvean parenC and child), 
aalf^facCa (ieaming ia enjoyable) t and diaCinguiahing differenea 
asoag alaoaC idancicel objecCa. Tha gavea are grouped ipCo aequen** 
Cial order beginaing vich gaaaa ia che early aoncha; aiccing and 
lap baby gaaea; craeper-cravlar geaMs; aCanding and coddler gavea, 
and older Coddler gaaea. 

Johnaon, V. H. , and Wemert B.A. A SCeo^by^SCep Learning Guide for 
BeCerded InfanCa and Children (I) . Syracuse, M.Y»: Syracuaa 
OnivaraiCy Preaa, 197S. 



Johnaon, V. M. 

1011 E. Wacer ScraeC 

Syrecuaa, N.T. 13210 



(97.16) 



Thaaa leeming aeciviciea havo bean prepared for InfanCa and 
^ young children who are aildly racardad, aoderaCaly racardadi 
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••v«r«l7 racardcd or wilciply haodieappad. Th« Caska ar« designed 
Co coAbla ctM child Co Lcara ••••ocial skilla for dev«lop»eac in 
••Lf-Gar«« aoeial bchaviorv groaa and tinm socor •icilUt language 
and percapcuAl developmoC* «ttd eogaiciT« abiliciea. The learning 
ceake ere arranged in aequeaee «#ieh phoCogrephie illuaCreCion aofl 
deaeripcioo jpf Ceaehing proeedurea* 

Kanwa* M.B. Saall Wonder! Acciviciea for^aby'a FlraC 18 XonCha , 
Circle Pines* Hinneaocat Aaerican Cuidance Secrice, 1979. 

iiaericaa Cuidance Sanrice 

(a«e liacing for addreaa) ($6$. 00) 

Ihia kic COMa vich 150 aecivicr carda eoncaining gases, exer- 
ciaea, aonga» picture* acoriea and puppec playa vhich encourage 
phyaiealt imCell^ccual and caocional grovch as veil aa language 
dev«lopMOC. The kic can be used vieb handicapped and develop* 
macally delayed children* The kic can be uacd ac hone or In a 
claasroos ietciqg* A Oaer'a Cuide aaoual ia included giving an 
overview of program including developaencal guide linea and a 
auMary of nonul acagea of iofanc davelopcMfic during Che child* a 
firac eighteen ■ooebs. k Look Book, Hv firsc 18 MonCha Diary of 
Acciviciea * Ceeper Che Cacipillar puppeC, accivicy carda and 64 
pic Cure carda are alao iocludad* 

Levy, J. The Baby Exerciae Book for Che TiraC fifCeeo MonChs . 

Vev Torks Pancheon Bookat 1975. ^ 

/ 

PaaCheon Bookat c/o Bandos Bouae Inc. 
400 aahn Bd. 



Thia book ahova parenca hov co aid a ehild*a growch by uCiliz-^ 
ing hia oaCural soveaenCa. The exerciaea arc baaed on Che aovcaenCa 
ChaC young children nomally sake while playiot in criba or viCh 
parencs. PhoCos are included aaking Che teries ot exercises eaay Co 
follow. 

The Nisonger CenCer for McnCal BeCfardadon and OevelopmenCal Oia- 
abillciea. InfanC SciawIaCion Curriculuq . Columbus, Ohio: 
Ohio ScaCe OniversiCyt 1976. 

*Refer Co Atsess^enC/Screening SecCion. 

scorn. P., and Mcddaught C* InfanC StiauIaCion Curriculua Aaaeaa- 
nenC Tool, (^olumbuat Ohio: Ohio 5CaCe UniversiCy, 1976. 

L 

*Befer CO Aaaeaiiacnc/Sereening Seccion. 



tfeacainiacer» Maryland 21 157 



(93.71) 



* 




7T 



Inservice Training Project 

87 



t 



APPENDIX K 
Excerpt from Supplemental Bibliography 



INTRODUCTION 



This bibliography Is a supplement to a document 
originally developed at the University of Wyomlng,^ 
It Is Intended foY use by teachers of preschool- 
aged handicapped children. Many of the materials 
listed herein are In New Mexico State University's , 
Special Education Instructional Materials collection 
which la located In ^he Learning Resource Center ") 
(LRC) In O'Donnell Hall* Check-out procedures 
have been established and the library Is now serving 
campus-based students and other interested members 
of the local community area (e.g., parents of hand- 
icapped children). Please consider this biblio- 
graphy to be a base to develop, revise, expand, and 
perhaps annotate. Space Is provided at the end of 
each section for the addition of recent articles, 
books, and materials. 

Materials may be checked out by visiting the LRC and 
following the check-out procedure. Unfortunately, 
however, our budget does not allow mailing of mater- 
ials. All materials may be borrowed for a two week 
period. Extensions may be granted upon a telephone 
or written request. 

This project is funded by the .Personnel Preparation 



U.S. Office of Education under Federal Grant No. 
G0079008A6, Project No. A51CH1092. / 



Division, Bureau of Education 





Stephen W. Stile, Ph.D. 
Project Director 



( 

Glenn^ Kyker, M.A.T. 
Proj ec t Coordinator 
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Abroms, K. I. & Collin^ J. B. Developmencal study 
of gifted preschool children and measures of 
psychosocial glftedness. Exceptio nal Children. 
19.80, 4^, 334-341./ 

Arenas, 9. Blllngual/Blcultural programs for pre- 
school children. Children Today , 1978, 1^., 
43-48. 

Bagnato, S. J., et. al. IPerceptlons of de velopmental 
skills. ; A multi-source rating profile of 
functional skills for the preschool child . 
"-^Unlverslty Park: The Pennsylvania State Unlver- 
slty, HICOMP Preschool Project, 1977. 

Bagnato, S. J., Jr. & Nelsworth, J. T. Between 

assessment and Intervention: Forging an assess- 
ment/curriculum linkage for the handicapped pre- 
schooler. Child Care Quarterly , 1979, 8, 179-195 

Bagnato, S. J., Jr. & Nelsworth, J. T. The Interven- 
tion efficiency Index: An approach to preschool, 
program accountability. Exceptio nal Children, 
1980, 46, 264-269. 

Bagnato, S. J., et. al. A profile of perceived cap- 
abilitiea for the preschool child. Child Care 
Quarterly , 1978, 2, 327-335. 

Bayley, N. Bayley scales of infant development. New 
York: Psychological Corporation, 1969. 

Berger, M. & Fowlkes, M. A. Family intervention pro- 
ject: A family network model for serving young 
handicapped children. Young Children , 1980, }5^, 
22-32. 

" ^ 

Braine, M. D. D. Children's first word combinations. 
Monographs of the sociecy for research in child 
development , 1976. 

Braun, S. J. & Lasher, M. S. Are you r eady to main- 
stream? helping preschoolers with lear ning and " 
behavior problems . Columbus, Ohio: Charles E. 
Merrill, 1978. 

Brlcker, D. Early intervention: The criteria of sue 
cess. In Early intervention with infants and 
young children. Allied health and behavioral 
science journal. 1978, 1, 567-582. 
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APPENDIX L 
Mini -Conference" Schedule 

I 
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/Ill iNFiWt, tOOOLEft AHO PREScHOOl taOftKSHOP msCHTAHOHS IN 6/?A2ffO <?00« 



CONFERENCE SCHEDULE, 

Friday, March 26 

8:00 Welcome: Or. David Byrne, Dean, College of Education, 

New Mexico State University 

8:15 Orientation: Or. Steve Stile/Mr. Jerry McDowell , 

NMSU Preschool Handicapped Training Project 

8:30 Update on Developmental Disabilities Council State Plan 
Efforts: Marilyn Price, Director, NMDOC 

9:45 Break 

10:00 Project COPE, Philadelphia, PA. Project COPE' s presentation 
will provide an awareness of their comprehensive se- 
quentially programned preprimary curriculum and manage- 
ment system that provides for individual developmental 
growth and learning of basic readiness skills: Bettye Shepherd 

11:30 Lunch (Participants are urged-to make their own arrangements 
fc^r lunch) 

1- 00 Community Awareness of the Need Ifor Early Intervention with 

Handicapped Children: A Hands-On Public Relations 
Workshop: Mr. Thorn Flamboe, Coordinator, Wyoming 
Infant Stimulation Program, The University of Wyoming, 
Laramie, WY. | 

2:30 Break I 

2- 45 Teaching Research Infant and Child Center Classroom for • 

Moderately and Severly Handicapped Children, Monmouth, 
OR. Teaching Research's presentation will provide 
an awareness of their individualized skills instruction 
program for moderately to severely handicapped children, 
ages 1-8: William Moore 

4-45 Crackerbarrel : Meet the presentators at an informal question 
and answer session (details to be announced on Friday 
morning. . 



lit) 



Saturday, March 27 



8:00 The Role of the Physician in the Total ^Management of Excep- . 

tlonal Preschoolers. The purpose of this presentation 
Is to provide preschool persoiinel with specific strate-s 
gieS'.for working with young handicapperf*children and 
their parents (e.g.,. how to ask the physitian meaning- 
ful questions). Or. Stan Handmaker, M.D., Director, 
Developmental Disabilities Team, Albuquerque, NH. 

9:30 Project PREP, Redford, MI. ' The purpose of Project PREP's 
presentation will be to. provide an awareness of their 
early intervention activities for academically high- 
rikk preschool children in which parents attend classes 
to learn to become effective change agents for their 
own children, and high school students learn prepanen^n 
ing skills while working with children: Ann Sheppard. 

10:45 Break 

11:00 Community Screening. The purpose of this workshop will be" 
to provide experience through simulation activities 
In developing and conducting a comnunity screening effort 
to identify children at-risk for handicapping conditions: 
Martha Carol! a, Ann Stile, Isabel Tapia, Open Door 
WISP and PEECH Replication sites. Las Cruces, NM. 

12:30 Closing remarks/Pick yp tests for CE.U.'s. 
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APPENDIX M 

New Mexico Counties 
With/Without Project Trainers 
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□ 




Counties with* trainers (sixmmer^ 1980 trainees) 
(ti ^ 14) 

Counties without trainers (N = 9) 



Sumner, 1981 Ttaineea (N = 9)' 
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^Only. 9 new counties represented in group of 14 1981 trainees 
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APPENDIX N 

ProJect-Devjeloped Observation Instrument 
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Marking Code 



11^ II 



iigii 



Appropriate or Positive 
Inappropriace or Negaciv 



Group 



$P® 501 PRAaicuM Observation Fdrm , 

(WITW THANKS TO C. BeASLEY;'1)TAH StATE 
' iJMlVERSITY^ 1976) 



CLASSROOM MANAGEMENT 



Ratlna 
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9» 


Conunents 
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Groomlne /Dress 
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Orcanizacion of Macerials 1 
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Acconclon (Prior) / 
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Mnf*iai«'f 111 ft PT'e^eni'^^^ iJ*Lt*hout* '^Rdc 
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• Sneech fVolnme, Claritv^ Graiif.'i 
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Pacing 
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Maintains ScudenC Concrojl! 
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Proaram Monicorinf^ 
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Internction with Students 
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Tnstruction Consistent with 
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^ General Conunencs/Suggestiona 



